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Assurance of Fulfillment of Program Requirements with
Reduced Grant Award

| hereby certify that the agency identified below will fully and effectively
implement all elements of its approved 2009—-10 School Improvement Grant
(SIG) plan, including all required elements of the selected intervention model at
each SIG funded school, as defined by applicable federal statutes and described
in our agency’s revised SIG application. The reduction in 200910 SIG funding
from the amount initially requested by our agency will not interfere with our ability
to fulfill all required elements of the selected intervention model(s) for our SIG-
funded school(s).

| Twin Rivers Unified School District

NameofAuthorizedExecutlve | Frank S. Porter

Title of AuthonzedExecutive Superintendent

Signature of Authorized Executive ,m\//( /ﬁﬁ/\

Date; L no D g{/ﬁ /// [ O




SIG Form 2—Collaborative Signatures (page 1 of 2)

Collaborative Signatures: The SIG program is to be designed, implemented, and
sustained through a collaborative organizational structure that may include students,
parents, representatives of participating LEAs and school sites, the local governing
board, and private and/or public external technical assistance and support providers.
Each member should indicate whether they support the intent of this application.

The appropriate administrator and representatives for the District and School Advisory
Committees, School Site Council, the district or school English Learner Advisory
Council, collective bargaining unit, parent group, and any other appropriate stakeholder
group of each school to be funded are to indicate here whether they support this sub-
grant application. Only schools meeting eligibility requirements described in this RFA
may be funded. (Attach as many sheets as necessary.)

Name and Title Organization/ Support
Signature School Yes/No

SIG Form 2, Collaborative Signatures, has been removed due to

privacy concerns. Each school’'s SIG Form 2 is on file with the CDE.
See the CDE’s Public Access Web page at
http://www.cde.ca.gov/re/lr/cl/pa.asp for information about obtaining

access to these forms.

PDF processed with CutePDF evaluation edition www.CutePDF.com



http://www.cutepdf.com

-

SIG Form 2-Collaborative Signatures (page?of Z)

School District Approval: The LEA Superintendent must be in agreement with the

intent of this application.

CDS Code School District Name

Printed Name of
Superintendent

Signature of
Superintendent
P

347 76505/ Twin Rivers Unified School Frank S. Porter
34370 District

Applicant must agree to follow all fiscal reporting and auditing standards required by the
SIG application, federal and state funding, legal, and legislative mandates.

| Twin Rivers Unified School District

Rob Ball, Associate Superintendent, Business Services
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SIG Form 3—-Narrative Response

Respond to the elements below. Use 12 point Arial font and one inch margins. When
responding to the narrative elements, LEAs should provide a thorough response that
addresses all components of each element. Refer to Application Requirements, B.
Narrative Response Requirements on page 22 of this RFA, and the SIG Rubric,
Appendix A.

i. Needs Analysis

Background Analysis:

Highlands High Schoaol (HHS) is one of four comprehensive high schools in the newly-
formed Twin Rivers Unified School District. Located 20 minutes northeast of downtown
Sacramento in the community of North Highlands, the school has a long tradition of
serving students and anchoring the community. Highlands serves a very diverse
community with families that have a wide range of educational, ethnic, linguistic, and
socioeconomic backgrounds. The school was originally opened in 1958 to serve the
then expanding suburbs associated with McClellan Air Force Base located in North
Highlands. The area has since weathered growth and decline in various cycles. When
the base began its closing process in 1995, created a wave of change that affected the
school culture and demographics. Thus, Highlands High School is a school in
transition, trying to regain its identity.

Two years ago, Highlands High School became a part of the newly formed Twin Rivers
Unified School District (TRUSD). Three elementary districts were also included in the
unification. The region consists primarily of high poverty communities with 79% of
students eligible for free or reduced lunch, 30% who are English Learners, and 12% of
students who receive special education services. Of the 54 schools in the district, 2
have been designated as Blue Ribbon schools and 9 as California Distinguished
Schools.

One year before the unification, Highlands High School became the Highlands
Academy of Arts and Design, changing from a traditional Grades 9-12 high school to a
grades 7-12 configuration. The 7" and 8™ grade students came from Don Julio Junior
High School, a Program Improvement school that was in urgent need of restructuring. .
Next year, as a result of following the recommendations of the community, its original
name, Highlands High School, will be restored. It will house grades 8-12, and then
return to a 9-12 grade configuration the following year. Being a part of the School
Improvement Grant program and using the Transformational Model will support their
reform initiative.

In its efforis to meet the challenges of a newly-unified school district, the TRUSD is
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boldly reaching out to the communities that they serve through a restructuring effort
that they believe will bring the identification and pride back to each region. The notion
of “small communities making a difference” is the foundation of these restructuring
efforts. Highlands High School (HHS), the home of the Scots, will be the flagship high
school in one of four neighborhood networks, called the Highlands Neighborhood
Network. Four K-8 schools will feed into HHS, as well as four K-6 schools and a 7"/8™"
grade dependent charter school. Because HHS had an opportunity to deliver
education, not only to students in grades 9-12, but also to students in grades 7-8, the
teachers and staff are truly cognizant of the importance of the effectiveness of their
feeder programs. A good part of the district reform effort is fo build a seamless
progression from Pre-Kindergarten through 12" grade and on to postsecondary
education. They will be able to partner their envisioning with district leaders in newly-
formed positions who will champion their efforts and provide support in making the
vision a reality. In a change of governance model, the district has selected Executive
Directors to provide leadership to schools in these four newly-configured regions, as
well as support personnel to work with teacher leaders and site administrators. These
district actions will dovetail well to elicit transformation at HHS.

The newly-formed school district based these neighborhood reorganization plans on
feedback from the community. North Highlands parents and community stakeholders
voiced their opinions through a phone survey sponsored by an Advisory Council whose
task was to offer recommendations on the best configurations for schools. Many
students matriculating from 6" grade to 7t grade were leaving for schools outside the
district, such as charter schools. Seventy-five percent of the parents surveyed
overwhelmingly voiced that they wanted a K-8 model rather than the fraditional Grades
7-8 model. This continuous improvement effort to gather feedback from stakeholders,
modeled by the district leaders, then acting upon the recommendations, is one that
HHS will use in its efforts to work with the parent community. In addition, at the 50"
anniversary celebration for HHS, held in September, 2008, the Alumni Association had
asked that its original name be reinstated. So, looking forward to a bright future, newly-
appointed principal, Darryl Hawthorne, leads HHS, his old alma mater. In Mr.
Hawthorne lies the history of the school, the pride it once had, and the dreams for a
renaissance for HHS, a school that presently finds itself on the Tier Il list of California
schools needing to improve. The opportunity to restore community pride and
identification is even better supported with the reorganization efforts of the school
district to make the Highlands Neighborhood Network schools vital places of learning
for the 21% century and beyond.

Needs Analysis Process:

The district leaders and site administrators realize the enormity of stakeholder buy-in
for the School Improvement Grant (SIG) application process. Although the timeline
was short, great efforts were made fo elicit feedback from various stakeholder groups
in order to envision the work for the next three years to address the needs to improve
| student achievement for all students. The following process was used to elicit this
information:
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o Assessment Instruments Used: Both the APS (Academic Program Survey
and DAS (District Assistance Survey) were used and administered to both
staff and district personnel. The ELSSA (English Learner Subgroup Self
Assessment and ISS (Inventory of Services and Supports) will be
administered in the fall of the next school year to get baseline data on the
English Learners and the students with disabilities at HHS. The assessment
process was administered by Pivot Learning Partners, an external provider
that had been working with designated school principals and district leaders
for the past year and a half, In addition to these tools, the WASC Parent
Survey was used to determine the needs of the school, as well as Effective
Teacher Surveys that were given to HHS teachers to respond to through
departments. These multiple data elements have given the school and
district leaders the data to envision the work that needs to be done to
transform HHS to be a school of the future and one which meets the needs
of its students. The results of the APS and DAS are included in the
Appendix. (See “Twin Rivers Unified School District CDE Survey Report.”)

Other Data Sources Used: Pivot Learning Partners provided a Data
Summary Report on HHS students for TRUSD prepared in April, 2010. A
general analysis of the report confirmed that although RFEP students were
successful in CAHSEE and ELA CST assessments, Students with
Disabilities, English Language Learners, and African-American students
weren't successful in meeting academic targets. These data underscore the
urgent need for school-wide efforts to raise the achievement levels of the
underperforming sub-groups. (See Appendix: Data Report: April, 2010)

HHS administrators also cited a high teacher turnover rate as a data point.
This factor contributed to the need to develop a cadre of well-trained,
dedicated and talented teachers who remained at HHS over time in order to
see sustained gains in student achievement.

¢ LEA, School Personnel and Other Collaborative Partners Involved:
Under the direction of the TRUSD superintendent, the primary district
leaders who were involved in the data collection and analysis were the
newly-appointed Highlands Network Executive Director and Highlands
Network Coordinator. Because of their positions of leadership and support
to the Highlands region next year, their involvement has been and will
continue to be invaluable in the implementation of the transformational
efforts planned for HHS. [n addition, the school personnel involved included
the entire staff at HHS, as their futures will be affected directly by these
changes. Other district leaders were also involved in the assessments and
participated in the DAS administration. Also, Pivot Learning Partners (PLP)
has been an integral collaborative partner, helping with the technical portion
of the assessment tools as well as the analysis and summary of the results.
The expertise that PLP contributes to the process is based on extensive
research that it has conducted in various school districts throughout the state
of California. PLP also assisted with the facilitation of parent/community and
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faculty meetings and worked with district and site administrators to determine
the needs and concerns at the school and promising practices for
implementation.

¢ Process for Analyzing Findings and Determining the Appropriate
Intervention Model:
Both internal and external stakeholders were used to determine the best
intervention model to institute at HHS. The internal stakeholders were the
teachers, classified personnel and administrators at the school site itself.
Several meetings were held, beginning in March, so that all parties could provide
input. Additional meetings were held in April and May in order to solicit more
feedback and to communicate the requirements for each of the four models. In
addition, external stakeholders were also given the opportunity to voice their
recommendations. The first parent/community meeting was held on April 28,
2010. In addition, an ELAC meeting was held on May 11, 2010 to solicit their
input on the intervention model of their choice. These two meetings served as
the two required public forums at which stakeholders could express input
regarding the merits for and/or arguments against the various choices.
Communication with the teachers’ bargaining unit took place in informal venues
and a meeting held on May 19, 2010.

The Highlands Network district leaders, principal, and PLP representatives also
participated in meetings to discuss the results of the assessments. Discussion
centered on the needs of the school, areas of concern, and what would serve as
the best model for the HHS students.

The TRUSD Board of Trustees has also been kept apprised of the Tier Il status
of HHS and all that is entailed in that designation. They were notified of the four
different models that could be chosen to turn around the school, per the SIG
documents. On May 25, 2010, the TRUSD Board of Trustees reviewed and
approved the SIG grant application as it is written in this document.

o Findings on Use of State-Adopted Standards-Aligned Materials and
Interventions:

o Use of California’s Standards-Aligned Instructional Materials and
Targeted Interventions
Findings: The APS results indicate that in both English Language Arts
(ELA) and math, the instructional materials provided by the district are
being implemented by at least 75% of the teachers at the school.

o Concemn: The lowest item that was scored in the APS was for the item
that read: The school/district provides the current SBE-adopted ERLA
intensive intervention programs and materials or the articulated high
school version of those infervention program matlerials for appropriately
identified intensive students achieving below grade six standards. The
student data results also point to students that are not performing at
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grade level, and the need to address that issue is paramount.

Under the “Comprehensive Instructiocnal Reform Strategies”
section of the Transformation Model, one of the requirements is to
identify and implement an intensive intervention program in ELA
that is both research-based and vertically aligned with academic
content standards. Given the opportunity to receive the S1G, HHS
will provide an intensive intervention program in ERLA.

» Curriculum Pacing and Appropriate Use of Instructional Time
Findings: The APS results indicate that one of the highest items scored
was the item which read: Through the school’s master schedule, the
school/district complies with and monitors daily implementation of
instructional time for the current SBE-adopted Algebra | program. This
time is given priority and protected from interruptions. In addition, those
items that dealt with Pacing Guides were a strength, with a summary
statement made in the report. “Survey participants appear fo be in
agreement that the district's pacing guide is more than substantially
implemented, indicating that this program is a strength at Highlands
Academy.”

o Concemn: While the Pacing Guides' results were positive, in one of the
three lowest items scored, reference to instruction time stated: Through
the school’s master schedule, the school/district complies with and
monitors the daily implementation of instructional time for the current
SBE-adopted ERLA intensive infervention programs and materials or the
articulated high school version of those infervention program materials.
This time is given priority and protected from interruptions.

The school will be able to address this concern by carrying out one
of the requirements stipulated in the Transformation Model: {o
identify and implement an intensive intervention program in ELA
as stated above.

» Faculty Professional Development, Collaboration, and Instructional
Support
Findings: The APS items regarding Professicnal Development speaks to
training for only ELA and Algebra |. Some of the respondents felt that
other types of professional development should to be included in the
survey, as not all respondents were algebra or English teachers and had
availed themselves of professional development in other areas. The
items dealing with collaboration showed that teachers were meeting
together, but a more focused appreach would be ideal.

o Concem: One of the three lowest items scored was the following: The
school/district provides instructional assistance and ongoing support to
teachers of grade nine and ten ELA and intensive intervention. Some
possible options include frained coaches, confent experts, and specialists

who are knowledgeable about the current adopted program and work
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inside the classroom fo support teachers and deepen their knowledge
about the content and the delivery of instruction.

An overall summary statement from the APS spoke to the need for
ELA intensive intervention: “The common thread apparent in these
three items is the subject of ELA intensive intervention.” The
Transformation Model is a perfect fit to address this need through
its concentration on “comprehensive instructional reform
strategies.” Planned activities in the Implementation Chart speak
to providing intensive interventions in ELA at HHS, as well as
providing student learning coaches with subject-area expertise to
work with teachers.

» Capacity to develop access, and analyze student performance data to
inform and modify instruction
Findings: The capacity to use data to inform and modify instruction has
been introduced at HHS through the district-wide Measures Data
Reporting Software Program. Teachers are able to review and analyze
student performance data by name and need, with information at their
fingertips on: language fluency; special education needs; grades; and
CST scores, etc.

o Concern: Because the HHS staff has only been recently introduced to
this technology, additional training will be needed to make this component
an integral part of what HHS teachers do as the norm. Also, the need to
embed this data analysis step in a continuous improvement process, such
as work that Professional Learning Communities do, is evident. The goal
is to build each teacher's comfort and expertise level in using the
program, expanding his/her capacity to analyze, interpret, and embrace
reviewing student achievement data to inform his/her instruction on a
regular basis.

The Transformation Model requires that schools “...promote the
continuous use of student data (such as from formative, interim,
and summative assessments) to inform and differentiate instruction
in order to meet the academic needs of individual students.” This
requirement further substantiates that this intervention model is
one that dovetails with the needs of the school.

» Alignment of federal, state, and private fiscal resources to support
improved school performance, including other district resources:
Findings: TRUSD has helped to support all of their schools by providing
resources to schools to assist in increasing academic achievement. One
of the ways that they have done so in the past is to provide a Student
Learning Coach at each school. This coach is able to focus his/her
efforts on data analysis and assists teachers at the school to improve the
academic performance of their students. Because of the severe budget
cuts, the district will not be able {o continue to provide each school with a
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coach for the 2010-11 school year, but will continue o do so for HHS
because of its Program Improvement status.

o Concern: While the district will provide one coach, the APS results point
to the continued need to have additional instructional coaches with
subject matter expertise to work in schools. The Transformation Model
will provide the opportunity to hire coaches in subject areas of greatest
need, such as for ERLA intensive intervention classes. This action will
increase teacher leader and staff effectiveness, one of the elements of
the Transformation Model.

> Staff effectiveness, including but not limited to methods of instruction,
experience, subject-matter knowledge, and ability to support
implementation of the selected infervention model:

Findings: What was one of the most striking findings was the lowest
scored item in the DAS which states that the LEA equitably distributes
highly qualified teachers to underperforming schools, and, further, that
monetary and non-monetary incentives would be in place fo recruit highly
qualified teachers.

o Concern: While most districts have had difficulty putting this item in
place, the research shows that the classroom teacher exerts great
influence in keeping students in school. Students in underperforming
schools deserve to have highly effective teachers at the school who
choose to be there because they want to raise the achievement levels of
their students. The Transformation Model gives license to the district and
school leaders to raise teacher effectiveness by offering incentives to
them, as well as to document when teachers are not effective. The
planned actions, when implemented, will serve as an impetus for teachers
to rise to the needs of the students or to transfer to another school.
Having a cadre of teachers truly dedicated to a student
performance/results-oriented goal will make a difference in being able to
implement the intervention model selected.

» Other findings included:

o Technology Gap: In order to develop a college-going and career-
technical education culture at HHS, the technology gap needs to be
addressed. To prepare HHS students for postsecondary education and
the world of work, they need to be given technological tools. Because
many students don’t have access to computers, it is the vision of Principal
Hawthorne to level the playing field and provide access to instructional
technology. He also believes that some of the ways the school has
chosen to deliver instruction has clearly not engaged students. To this
end, he envisions career pathways, such as Project Lead the Way to
provide challenging curriculum and project-based learning for students at
HHS. He also envisions that intervention opportunities would be
transformed by using online instruction rather than traditional delivery
models that haven’t worked. in addition, he envisions maximizing the
effectivenass of his teachers’ instructional delivery by suppotting the use
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of instructional technology tools which he believes should be part of their
teaching repertoire. One of the permissible activities in the
Transformation Model speaks to “increasing rigor by offering opportunities
for students to enroll in advanced coursework such as Advanced
Placement ...or science, technology, engineering, and mathematics
courses, especially those that incorporate rigorous and relevant project,
inquiry, or design-based contextual learning opportunities.” Again, the
need and solution favor the Transformation Model option.

o Credit Recovery: High school students often find themselves behind in
credits, many times as early as the end of their first semester of freshman
year. Opportunities such as summer school have been lessened due to
the enormous budget cuts that face school districts. So, in order to rectify
the situation and still retain HHS students so that they can get back on
the path {fowards graduation, credit recovery options need to be in place.
Online courses will be one of the options that HHS will look into, so that
students will be able to have some hope of graduating. In doing so,
instructional time will be extended by providing these opportunities either
during a Zero period or 7" period extended day. Additionally, other
opportunities for students to recover credits may be offered during various
scheduled breaks and/or during the summer. Adding instructional time to
an existing daily schedule is one that the Transformation Model requires.

Another proactive measure to prevent students from not having enough credits
to graduate will be to provide safety nets to freshmen when they begin high
school. Early in their high school career, efforts will be made to personalize their
education and connect them to activities and people at the school. Another
simple proactive measure will be to focus on attendance. If a student isn't in
class, he or she is more likely to fail than the student who is. Efforts in truancy
prevention and behavior supports/alternatives to suspensions will help avoid
credit recovery issues in the future. School goals in attendance and behavior
will be established with support from a SIG funded employee to manage student
caseloads and assist in implementing a school-wide behavioral support system
such as B.E.S.T. (Building Effective Schools Together) as researched and
instituted by the University of Oregon Institute on Violence and Destructive
Behavior.

o Parent Community: When students reach high school, many of them
have a tendency to want their parents as far away from the school as
possible. In truth, the school benefits greatly when parents see
themselves as partners in their child's education. The DAS resulis also
confirm that meaningful parent and community involvement can be
increased. Restoring the pride in the Highlands community is one of the
goals for HHS. Activities to welcome parents and guardians and to help
them understand and participate more fully in their child’s education will
be planned and carried out. The need to provide a community-otiented
school is required in the Transformation Model. Planned activities may
include combining resources with the Full Service Community Schools
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Grant, offering Parent Engagement "Project Inspire™ modules,
implementing Parent Walk-Through tours with the principal and Parent
Visitation Days, designating a “parent” room at the site with computer
access, and creating service-learning courses. Other community events
will be planned by the staff, based on feedback from parent groups,
community leaders and the alumni association.

Summary of Analysis:

In reviewing the data points from several types of data from various stakeholders, the
concerns focus on improving:

effectiveness of teachers/administrators/staff;

instructional programs/strategies and student performance;
parent/community identity and meaningful involvement;

school climate and culture; and

instructional technology integration for active student engagement.

These areas of concern and focus dovetail with the Required Components of the
Transformation Model, one of the four options for a Tier Il school.

Selection of Intervention Models

The intervention model that TRUSD and HHS have chosen to implement is the
Transformation Model. This decision was the result of thoughtful analysis of the
needs of the school provided by data points from stakeholder input which was
described in the Needs Analysis section and further detailed in Section xi,
Consultation with Relevant Stakeholders. Overwhelming support was based on
the fact that the needs of the school align well with the Required Components
that were delineated in the Transformation Model: 1)Developing and increasing
teacher and school leader (and cther staff) effectiveness; 2)Comprehensive
instructional reform strategies; 3)increasing learning time and creating
community-oriented schools; and 4)Providing operational flexibility and
sustained support.

> Correlation to Needs Analysis: As delineated in the Needs Analysis
section above, each of the concerns listed under each Finding was also
connected to one of the Required or Permissible Activities of the
Transformation Model. Using the Required Components of the
Transformation Model, the significant concerns/needs dovetail in this
fashion:

Required Component #1: Developing and increasing teacher and school
leader (and other staff) effectiveness:

¢ Principal was replaced and a new principal was hired for the 2009-
2010 school year;

e The lowest item in the DAS was one that spoke to the LEA
equitably distributing highly qualified teachers to underperforming
schools and that monetary and non-monetary incentives would be
in place to recruit highly qualified teachers. A required activity in
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this component is to use a “rigorous, transparent, and equitable
evaluation system for teachers and principals that take into
account data on student growth....” This is an activity that will take
place at HHS next school year in concert with teachers and district
personnel, in order to have a cadre of dedicated, highly effective,
well-trained teachers in place at HHS in the 2011-2012 school
year. The effort, to create a transparent transfer opportunity for
teachers who aren’t inclined to do the work it takes at HHS to elicit
better student results, is one that will help to transform the school.
Discussions were held in May of 2010 with the TRUSD bargaining
unit regarding the start of negotiations during the 2010-11 school
year to focus on the teacher evaluation, transfer policies and other
negotiable items. Also, incentives will be created to recruit highly
effective teachers for the school, as well as to retain the talented,
well-trained teachers already there. Financial Incentives may be
given for increased achievement on district assessments and/or
CSTs.

Required Component #2 - Comprehensive [nsfructional Reform
Strategies:

The lowest item scored in the APS underscored a need to provide
an intervention program for identified intensive students in ERLA
achieving below grade six standards. The Transformation Model
requires that the school implement an intensive intervention
program that is research-based and vertically aligned with
academic content standards. This urgent need is further
addressed in Section iii where the implementation plan for an
intensive intervention ELA program is discussed.

In addition, a required activity under this component speaks to
“promoting the continuous use of student data...to inform and
differentiate instruction...to meet the academic needs of individual
students.” This required activity dovetails with the need at HHS to
offer additional training to familiarize teachers to use the Measures -
Data Reporting Software program on a regular basis.

Required Component #3 — Increasing Learning Time and Creating
Community-Oriented Schools:

A significant need at HHS and in the Highlands neighborhood is
recreate a “small community” feeling to develop the community
identity and pride that it once had. Efforts to reach out to the
community and to make the school a hub of the community are
possible under the Transformation Model. Planned activities may
include combining resources with the Full Service Community
Schools Grant, offering Parent Engagement training modules,
implementing Parent Walk-Throughs and Parent Visitation Days,
designating a “parent” room at the site with computer access, and
creating service-learning courses. Other community events will be
planned by the staff, based on feedback from parent groups,
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community leaders and the alumni association.

¢ Also, the need to help students by expanding their daily schedules
to include time for electives, interventions, and credit recovery is
evident at HHS. Increased learning time will also be a topic of

focus and review in the 2010-2011 school year as the school

prepares for its WASC accreditation and continues tc work on

school-wide efforts to meet the needs of their students.
Required Component #4 — Providing Operational Flexibility and
Sustained Support:

o The need to implement Principal Hawthrone's vision for the school
will need a different way of doing things. This component will
provide license to avoid barriers of institutionalized practices that
interfere with his vision to transform HHS.

» Rationale: One of the main reasons that the Transformation model was
chosen was because the district and school leaders felt that many of the
teachers at the school were on the right track to affect increased student
achievement. Also, a new principal who had graduated from HHS when
the school was in its prime was hired at the beginning of this schocl year.
He is an enthusiastic leader with a clear vision to enhance student
learming through the use of instructional technology tools and ideas to
create a culture where students graduate with 21* century skills ready for
college and/or a career. The Transformation Model option also paves the
way for clear communication about teacher and principal expectations
regarding the direction of the school in terms of curriculum delivery,
teacher evaluations, and incentives for achieving performance goals, as
well as opportunities for professional growth and rewards for teachers.
For many teachers, this is the environment that they would like to work in,
so this requirement was acceptable. However, the reality of current
practice at that school is that not all the staff feels the urgency to
transform HHS or to do business differently. Therefore, the opportunity to
craft a rigorous, transparent, and equitable evaluation system for teachers
that takes into account data on student growth as well as mulfiple
observation-based assessments, although challenging, is also one that
will reap overall benefits in the future for HHS and the entire school
district. The transformative piece of the model is the section on Providing
Operational Flexibility and Sustained Support. The SIG allows special
dispensation for the school to use right away, rather than to be mired in
political red tape and bureaucracy.

» Collaborative Partner Involvement/Roles: As a collaborative external
partner, Pivot Learning Partners has had a major rcle not only to compile
the data and feedback from the school staff and district leaders, but also
to provide a summary report of the findings. In addition, a PLP coach for
HHS assisted in meeting facilitation for the parents/community and staff.
PLP representatives also worked with district and site leaders in data
analysis and implementation planning for the Transformation Model
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The teachers’ association was also a major stakeholder in this effort.
Informal conversations regarding the grant and a formal meeting with the
president of the teachers’ association with district leaders to discuss the SIG and
its required components were held. In these lean budget times, it is critical for
all stakeholders to work in partnership to leverage resources for education. With
this in mind, the district will continue to work with the various bargaining units as
partners to provide quality education for all students in the TRUSD. As
mentioned earlier, the bargaining unit has agreed to begin discussions next year
with regard to the various negotiable items that are a part of the SIG.

> Why Other Models Weren't Used:
The Turnaround Model wasn’t chosen, partly because several reforms were
already in process, such as the newly formed neighborhood networks, a new
principal had been assigned and partly because of the timeline regarding the
staff dismissal process. In addition, the ELAC parents stated that they were still
getting to know the staff. While the SIG application clearly speaks to LEAs
doing business differently, the short timeline that was given for the required
activities to be accomplished with school and community stakeholder groups
wasn't long enough to change processes immediately. It is anticipated that
future work with bargaining units will take place and allowances will be made to
support the reform efforts of HHS. The Restart and the School Closure Models
weren’t chosen primarily because of the “new beginning” that was put in place
with the recent Neighborhood Network restructuring. The community stifl had a
lot of pride in HHS, and they didn't want to see it reopen as a Charter School,
nor did they want their students sent to other schools within the district and see
their neighborhood high school close. There is still a lot of community pride in
the Highlands region, and those two options were too drastic a change for them.
The expectation of the Highlands community is to have a strong neighborhood
high school, a flagship high school right in their neighborhood.

fiiz-Demonstration of Capacity to Implement Selected Intervention Models

The TRUSD has both the commitment and capacity to support the
implementation of the SIG for HHS. [t has the dedication to provide adequate
resources and related support necessary to fully and effectively implement the
required activities of the school intervention model that was selected: the
Transformation Model. The SIG funding greatly accelerate the staff’'s ability to
implement the changes that are necessary to reinvigorate veteran staff
members, provide an impetus for teachers who aren’t dedicated to the
transformational work posed before them at HHS to transfer, and to recruit
enthusiastic teachers dedicated to teach a diverse student population at a
school that utilizes instructional technology and promotes a college-
going/career-building culture.

TRUSD has fully identified the resource needs of HHS to achieve successful
implementation of its plan and is committed to also provide resources to support
the implementation of the planned school improvement activities listed below.
{See Budgets and Budget Narratives.) One of the ways the district will deliver its
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support to the grant is by restructuring the district into Neighborhood Networks.
In doing so, the community called “Highlands™ will also undergo a
transformation. Having been a viable hub with businesses and military
personnel in the past, the North Highlands region has suffered a loss of identity
when McClellan Air Force Base closed its doors. Presently, the base itself has
undergone a rebirth with TRUSD housing its District Office on the premises of
the new McClellan Business Park. With an Executive Director and Coordinator
assigned to the TRUSD’s Highlands Neighborhood Network, HHS will have
strong, personalized leadership to guide and monitor the grant’s implementation
plans. The Pre-Kindergarten through grade 12 approach to this neighborhood
restructuring effort is a forward-thinking action utilizing systemic leadership fo
move a region, rather than individual schoois. In many ways, the SIG will have a
“ripple effect” that touches every school in the Highlands neighborhood, with it
cascading to the individual students in these schools.

In addition, TRUSD will also avail the schoal of the resources provided by the
Curriculum and Instruction department. Because high schools are usually
organized by departments representing various subject areas, the district’s
subject-area curriculum coordinators will be able to provide expertise to HHS's
teachers. Also, the Human Resources department is poised to participate fully in
the implementation activities, whether in terms of assisting in working with
bargaining units, revising the teacher evaluation form for HHS teachers or
handling teacher transfers and assignments. Other departments are likewise
committed to the mission of implementation, as the grant touches upon a
number of departments: Business/Finance; Technology; Special Education;
Student Services, Educational Services, etc. It is anticipated that some of these
actions may be the impetus for other district-wide innovations.

Additionally, because of the new neighborhood network configuration, the
faculties of the schools in the Highlands Neighbarhood Network will have an
opportunity to function as a professional learning community, meeting to discuss
the needs of the families in their community. The concept of “preparing all
Highlands students for college and/or career” is one that begins with Pre-K and
continues through post-secondary. Principal Hawthrone understands that the
success of HHS students is dependent upon the successful efforts of the feeder
schools. Although the opportunity to fund Tier lll schools is a future endeavor,
the district looks forward to an opportunity to also provide additional resources {o
these feeder schools. [n the meantime, communication between the principals
is taking place and actions that promote dialogue about teaching and learning
are already underway in this region. Under the supervision of the Hightands
Executive Director, principals in the network have already begun functioning as
a professional learning community through their efforts to apply the concept of
“instructional rounds,” doing classroom walk-throughs based on the book,
Instructional Rounds in Education by City, EImore, Fiarman, and Teitel. The
instructional round concept is one that HHS will explore implementing with its
teachers should they receive the SIG.

Under the guidelines established for the Transformation model, the following
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activities have been crafted, which are also listed in the Implementation Chart
(See SIG Form 10):

TRANSFORMATION MODEL REQUIRED COMPONENTS:

Developing and increasing teacher and school leader effectiveness:

The people who have the most influence in determining the quality of a student’s
education are the teacher, the principal and school personnel whom the student
sees daily. Research shows that a high school principal has great influence to
elicit successful educational experiences. Teachers have enormous
responsibility in forging relationships, especially at the 9" grade level, for
students to feel connected to school. It is for these very reasons that investment
in quality educators is paramount in transforming HHS. The following required
actions will be major steps forward tc enhance and support quality first
instruction and interventions at HHS:

a. Replacing the principal who led the school prior to commencement of the
Transformation Model; TRUSD has assigned Mr. Darryl Hawthorne to lead
the school af the beginning of the 2009-2010 school year. An alumnus of
HHS, he knows what the school was like in its heyday. Because he was a
vice principal at the school before his appointment, he has knowledge of the
talents and level of dedication of each staff member

b. Establishing a process in collaboration with teacher and principal
involvement to create a rigorous, transparent, and equitable evaluation
system for teachers that take into account student growth as a significant
factor based upon multiple observation-based assessments. The process to
revise the teacher evaluation form for HHS teachers will begin in the fall of
2010 with district, site, and teacher leaders. It is anticipated that the
conversations will be robust. Secticn vii provides more detail on the
development of this process.

¢. Formalizing a “reward/incentive” program for staff based on student data
growth and the teacher evaluation process. Staff will be identified who have
improved academic student achievement, and incentives and/or rewards will
be awarded to those individuals. The details for the incentive program will be
formalized by a committee comprised of staff and administration. Incentives
may include: opportunities to attend conferences, pursue career
enhancement courses, etc. Incentives may also be given to collaborative
teams who elicit incremental student achievement throughout the school
year.

d. Working with the district and bargaining units to increase flexibility with the
transfer process for certificated personnel as it relates to
voluntary/involuntary transfers, giving the principal final approval, regardless
of seniority or tenure. This is a critical step to take, so that teachers at HHS
are dedicated to the transformational work that HHS will be undertaking. All
stakeholder groups should see this action as one that will be carried out;
when this takes place, true transformation will begin. Teachers at HHS
should want to be there; they need to be committed to teaching a diverse
student population and believe that “all students can learn.” They need to
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work to make this happen, understanding that building relationships is the
catalyst for increased student achievement.

e. Providing ongoing, high quality, professional development. Opportunities at
HHS, as a result of the SIG, will include professional development
opportunities that teachers at other schools will not be able to get as readily.
A well-thought-out plan for professional development will be crafted. This
plan will include professional development for all staff, collaborative team
professional development and individualized professional development. A
HHS Faculty Retreat to begin the 2010-2011 school year wili be organized
for early August, 2010 before the school year actually begins. Staff will be
compensated for their participation.

In addition, during 'Late Start Wednesdays", professional development
opportunities will be scheduled for instructional technology, “Measures” student
data reporting software training, School Loop training, Response to Instruction &
Intervention (RTIQ) professional development and Professional Learning
Community sessions. Collaborative team professional development will include
targeted professional development on differentiated learning in subject-specific
areas or integrating instructional technology in subject-specific areas. Also,
individualized professional development may include paid participation for
National Board Certification for Teachers, Project Lead the Way and AVID
workshops/summer institutes for AVID teams, as well as College Board AP
Program training. The vision for HHS is to support teachers in their profession
to continuously hone their skills for the purpose of eliciting better student results.
While it may look as though there are too many opportunities for professional
development to choose from, these offerings are strategic: whole school;
collaborative; and individualized. Teachers would be required to attend some
offerings aligned with site/District goals and be able to select others of their own
choosing.

f. Providing all classified and certificated employees of the school financial
incentives for increased academic student performance outcomes. With a
school-wide effort to raise student achievement, all staff members will feel a
sense of teamwork to make this happen. Additional dialogue to elicit teacher
and staff input regarding incentives will take place after the funding of the grant,
but the action to include all staff in opportunities for incentives will resonate well
to build up staff morale.

Implementing Comprehensive Instruction Reform Strategies:

The Required Activity under this component of the Transformation Model calls
for the school to: “use data to identify and implement an instructional program
that is research-based and vertically aligned from one grade to the next as well
as aligned with California’s adopted academic content standards. This includes
English Language Arts...core and intensive intervention programs that are SBE-
adopted (2001 or later) in kindergarten through grade 8 and standards-aligned

Revised June 17, 2010 47




core and intervention instructional materials in grades 9-12." To address this
required activity as well as to respond to this most pressing need that the APS
unveiled, HHS plans to implement an intensive interventions instructional
program that is research-based and vertically aligned in ELA, and will follow a
process 1o select and implement the appropriate program for the school based
on student data. Teacher involvement in the selection and implementation is
critical to the program's success. At the start of the 2010-2011 school year,
designated teachers will research and review the ELA intervention materials
such as READ 180, Project CRISS, etc. READ 180 is among the
recommendations for this review, because it incorporates technology and the
specific EL research that Dr. Kate Kinsella incorporated into the revised
program. Teachers will match Highlands' needs with the offerings of different
intervention programs. Other programs under consideration as interventions
may include New Century (ELA & Math), Fast Track Math (Math), and possibly
others. It is anticipated that the decision will be made in January, 2011 for
implementation to take place the following year. This will allow time to purchase
the materials, barcode/inventory them and configure any rooms needed for the
program. For the 2010-11 school year, students in need of additional
intervention support will be able to do so in one of the Computer Labs at the
school. One model that the school is reviewing is to provide the L.ab each period
of the day for a group of designated students in grades 8-9 on the roster who are
below the 6™ grade level with provisions for grades 8-9 ELA teachers to
recommend students in need of additional targeted ELA support.
Communication about the students needs with respect to the content standards
and following the appropriate pacing guides are essential in implementing this
model.

The second “required activity” under this component is to: “promote the
continuous use of student data (such as from formative, interim, and summative
assessments) to inform and differentiate instruction in order to meet the
academic needs of individual students.” As stated previously, TRUSD has
instituted a district-wide data reporting system called “Measures.” All teachers in
the district have access to this online student database program, but currently
not all teachers at Highlands run reports or use the system. Another data point
from the APS indicated “...a need for teachers to access, understand, and use
data...and pinpoint specific areas of ELA for individual student support.” To do
so, teachers will need to track student data and work intensely with specific non-
proficient students. HHS, therefore, will include additional training for teachers
in the use of Measures, so that this program is utilized to its fullest. Professional
development will center on teachers patticipating in “professional learhing
communities.” Teachers will engage in a continuous improvement process
using student data to inform their instruction and the cycle of inquiry to weave
the Measures reports into the instructional work of teachers, thus enhancing the
utilization of the data tool and teaching process.

The school also intends to “level the playing field” by incorporating instructional
technology for both students and staff at the school site. Because the school
draws from a region of poverty, not all families have access to computers in their
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homes. In its efforts to develop a “college-bound career and technical

education” culture, the school will provide a strong standards-based curricular

foundation and options of multiple pathways to college and career-technical
education. Online courses will be used as a more engaging avenue for studenis
who need remediation and interventions. Such efforts to personalize high
school will hold students' interest, thus increasing student attendance and
graduation rates. Some of the college & career strategies include:

¢ |Implement Project Lead the Way pathways for students and
expand AP offerings (permissible activity)

Create semester courses, such as a Freshmen Seminar class to

help transition 9" grade students from the K-8 experience to high

school (permissible activity)

+ Provide online opportunities which may include: tutoring, Credit
Recovery, CAHSEE prep, EL support, support for Students with
Disabilities, and elective courses {permissible aclivity)

* Use School Loop and other resources to identify early warning of
students at risk {permissible activity)

¢ Implement “Jump Start High School” orientation program {o prep
8" grade students for high school

¢ QOffset payment for AP Exam and/or PSAT to promote a College-
going culture

o Institute AVID methodologies for all students to promote engaged
student learning and college preparation

To focus more intently on the learning needs of the students, SIG monies will
fund two additional Student Learning Coaches for a total of three: a Literacy
Coach, an Instructional Technology& Interventions Coach and a STEM Coach
(Science, Technology, Engineering and Math.) Other personnel to be funded
include an additional counselor whose primary case load would include Students
with Disabilities and English Learners., as well as, three FTE Class Size
Reduction AVID-certified teachers for grades 8-12.

It is also anticipated that revisions to the plan may need to be made each year of
the grant, based on evidence of the efficacy of each item. These revisions will
be made thoughtfully and viewed through the lens of improved student results.

Increasing Learning Time and Creating a Community-Oriented School:
One of the required activities under this component is to “establish schedules
and strategies that provide increased learning time.” One of the issues
confronting HHS is Credit Recovery. If students don't have options to
recover their credits, they begin to lose hope. To ensure that the graduation
rate at HHS continues to progress upward, increased learning time and
opportunities for Credit Recovery are critical. Increased learning time at HHS
for the next school year will include expanding Zero and 7" period offerings,
especially for students who might need more periods in the day to add
additional elective classes, tutoring, credit recovery, or to take intervention
classes within or outside of the school day. CAHSEE Math and ELA
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seminars and interventions on Saturdays, after school, and on school breaks
throughout the school year will be planned. HHS administration will work
with staff and district personnel to explore extending or restructuring the
school day and/or the school year for the 2011-2012 school year (permissible
activity).

Another required activity is for the school to: “...provide ongoing
mechanisms for family and community engagement.” Parent involvement
and making parents/guardians partners with HHS and the district is another
goal to ensure that HHS students matriculate in a timely fashion toward
graduation and postsecondary education. The activities listed below are part
of the effort to develop a strong sense of an engaged community within the
Highlands Neighborhood Network:

e Combine resources/strategies with Fulli Service Community Schools
Grant. Utilizing additional avenues of resources strengthens the
efforts of the schoo! when using partners with expertise in working
with parents/community.

+ Offer 12 Modules of Parent Engagement. Helping parents develop
better parenting skills is always a plus and brings parents to the
school, making it easier to build trust and rapport.

+ Implement Parent Walk-Throughs with the Principal Program to
encourage parent/community/scheol relations andfor events such as
Parent Visitation Days.

o Fund an additional Attendance/Behavior Specialist to help with
truancy prevention. This person would serve as a parent liaison
representing the school, but working with parents to ensure that their
students are attending school on a regular basis.

» Designate a room for School Loop access for parents to use and for
training purposes. HHS teachers use School Loop to provide better
communication with families and the greater community. Some
parents may not have access to compufers, and this designated room
will be an invitation for parents to welcome and support families.

¢ Create Service Learning courses and give students credit for specific
Community Service. HHS staff wants students to know that their
world is not defined by the walls of their high school, but rather, their
influence can be felt throughout the North Highlands area and beyond.

Providing Operational Flexibility and Sustained Support:

One of the required activities under this component is to “give the school
sufficient operational flexibility (such as staffing, calendars/time, and budgeting)
to implement fully a comprehensive approach to substantially improve student
achievement outcomes and increase high school graduation rates.” The grant
stipulates that HHS examine and transform its practices. In an effort to be
transparent and to have all staff on the same page with respect to their
transformational reform efforts, the teacher evaluation system at HHS will be
retooled to include student growth measures. This action is anticipated to have
a ripple effect within the district. District administrators will also work with the
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school and bargaining units on flexibility regarding the Teacher Transfer
process. Discussions began in May 2010.

As an additiona! support to TRUSD and HHS, TRUSD is warking collaboratively with
Pivot Learning Partners, an external provider with proven experience working with
school districts in all areas of California on increasing student achievement, especially
with schools with a diverse student population. The collaborative piece that PLP will
bring to the table is to offer research-based tools, resources, and processes to both the
district and school to augment the implementation of the grant. PLP will also plan and
provide professional development that will institute a culture of continuous improvement
using data-based decision-making and hest practices. PLP will assist in creating a
system of monitoring the grant implementation and will provide coaching support to
district and site personnel.

With the continued support of the District Data Team and the expertise of district
Curriculum Coordinators, the efforts o raise the level of effectiveness for all certificated
personnel at HHS will be synchronized. The district has also provided additional
support to the school by providing a Student Learning Coach at HHS. The school is
also asking for two additional coaches to meet the needs of the teachers, one for
Literacy and the other for Instructional Technology. The coach funded by the District
will act as the STEM Coach (Science, Technology, Engineering and Math.) With these
human resources, the climate and culture at HHS will be transformed, and all SIG turn-
around requirements will be met and sustained.

Each of the sections of the Narrative Response (Needs Analysis, Process and
Rationale for Selection of Intervention Model, Recruitment, Screening, and Selection of
External Providers, Alignment with other Federal, State and Private Resources with the
Selected Intervention Model, Modification of LEA Policies and Practices, Sustainment
of Reforms After the Funding Period Ends, Annual School Goals for Student
Achievement, Consultation with Relevant Stakeholders) describe in detail the actions
that have been taken and the plans for the future that will transform HHS into a school
that delivers quality education and prepares students for college and career.

iv. Recruitment, Screening, and Selection of External Providers

TRUSD has selected Pivot Learning Partners to be their primary external
provider to provide technical assistance in selecting, developing, and
implementing the SIG Transformation Model at HHS. PLP has been providing
services to TRUSD in the form of coaching support at the Executive level as well
as at the principal level for designated schools, elementary through secondary.
In his first year as principal this year, Mr. Hawthrone has been receiving principal
coaching. PLP had also provided professional development at the start of the
school year when TRUSD first opened its doors two years ago.

In its quest to find the appropriate external provider tc help both the school and
district implement the SIG, TRUSD determined that the external provider share
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its experience, qualifications, and record of effectiveness in providing support for
school improvement. PLP submitted the italicized narrative below to TRUSD to
underscore why it was an external provider that could deliver for their district.
Particularly significant was the provider’s track record in working to improve
student achievement and to narrow the achievement gap of diverse subgroups.

Pivot Learning Partners is a nonprofit education reform organization with a fifteen-year
frack record of turning around underperforming schools and districts through research-
based training and coaching for education leaders from the boardroom fo the
classroom — board members, superintendents, central office leaders, principals, and
teacher leaders. With a key focus on systems change, Pivot Learning’s combination of
professional development, individualized, follow-up coaching, and data tools helps
education leaders at all levels of the system buifd capacity within their schools and
districts to raise student achievement and narrow the achievement gap.

Pivot Learning Partners was founded in 1995 as the Bay Area School! Reform
Collaborative (BASRC) with a $50 million grant provided jointly by the William & Flora
Hewlett Foundation and the Walter Annenberg Foundation. BASRC used these grant
funds fo develop the Cycle of Inquiry model, a data-based decision-making process
whose effectiveness in improving student outcomes was documented through a five-
year independent study conducted by researchers at Stanford University’s Center for
Research on the Context of Teaching (CRC). On this basis, Hewleft and Annenberg
provided BASRC with a second round of funding in the amount of $40 million. BASRC
was the only one of the Annenberg Challenge sites to demonstrate statistically
significant improvement in test scores and the only site fo be granted a second round of
funding on this basis. With these funds, BASRC embarked on a new imperatfive to
strengthen the focus on district-level change, and to build a sustainable business model
fo scale up the program. In responding to these new challenges, BASRC has always
been an organization that responds to new challenges and has reinvented itself several
times, changing its name first fo Springboard Schools to reflect a wider presence in
California when it established regional centers in the Central Valley and Southern
California in 2004 and 2005 respectively, and then to Pivot Learning Partners in 2009
with the faunch of major district redesign projects.

Pivot Learning Partners foday operates a core District Partner program that consists of
a statewide network of some fifty districts, in which Pivot Learning Partners has
demonstrated the most significant impact on student achievement. Through fong-term
partnerships with districts across California, Pivot Learning Partners brings together its
core operating principles of research, professional development, and coaching fo
creafe a customized package of support for district-level and district-wide change.
Analysis of data from District Partners has shown that these districts consistently
improve at a faster rafe than the state as a whole.

Pivot Learning Partners’ track record in improving schools is equally strong. In fact,
Pivot Learning Partners has an excelfent record of school improvement for Program
Improvement schools: Thirty-eight such schools made safe harbor in 2007-08; and
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nearly 12% of the 113 California schools that exited Program Improvement in 2008-09
were Pivot Learning Partners schoofs.

The process that was conducted in reviewing the merits of the external providers
also included having the provider delineate the types of support that could be
offered to the school and district. The variety of support that PLP could provide
met the needs of the TRUSD, particularly because of its already-established
dedication and commitment to the district, knowledge of the district’s short
history and challenges, and research knowledge regarding Best Practices that it
could bring to HHS. The types of service that PLP has offered include: grant
application preparation; planning and delivery of Retreat on Best Practices for
Transforming Schools and Change Management; Principal/Leadership Team
Coaching; Teacher Leadership Professional Development; on-going
Professional Development Support; coaching for District Office Leaders for
Transformational Mode! Implementation; Consultant Support for Revision of
Teacher Evaluation Process; Monitoring of Plan and Student Progress, Survey
administration and analysis; and Equity Professional Development. These
services may be used over the 3-year period of the grant; TRUSD will finalize
their choices when the grant is awarded. The personnel involved in the selection
of PLP as the external provider included the District Superintendent and other
key district leaders who have worked with the PLP Project Lead when the district
began its unification process. PLP’s knowledge of the district's leadership and
schools was an important reason for their selection.

v. Alighment of Other Resources with the Selected Intervention Models

In aligning other resources with the Transformation Model, the following
information is pertinent:

Other resources that HHS receives include:
Preliminary budget projections for 2010-2011:
Federal:

Title | (Basic): $201,660

Title | (Parent Inv.): $ 5,395
Title Il Block Grant: $199,983

State:
Economic Impact Aid —State Compensatory Ed: $103,727
School Library Improvement Block Grant -8" gr. $ 8,665

Other federal, state, and district centralized funds to support the implementation
of this grant include:

-Title Il, part A funds used for recruiting highly qualified teachers

-Title Il part A funds used to improve English Proficiency of EL
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-Categorical Block Grant funds used for instructional materials and PD

Other district resources and services include:

The district has provided HHS with a Student Learning Coach. This position has
been extremely helpful to the school in terms of supporting the school with areas
of responsibility such as data analysis and reporting. [n addition, the District
Data Team will work closely with HHS to provide any additional support that they
may need. The Curriculum and Instruction Department, likewise, will provide,
through the district curriculum coordinators, assistance and support in various
subject areas. Finally, HHS is in the process of applying for the Full Services
Community Schools grant, which, if awarded, will help to support their efforts to
strategically reach the Highlands community.

As stated previously, TRUSD is using PLP as its collaborative partner to monitor
the activities of the grant and work with district and school personnel on the
grant’s implementation.

The Highlands Neighborhood Network Executive Director and Coordinator will
provide the oversight necessary to ensure that these resources will be
coordinated with SIG funding to ensure maximum effectiveness in the use of all
resources. They will also enlist the help of a SIG program coordinator to assist
in the grant’s implementation by providing services to coordinate expenditures,
incentive allocations, report preparation, etc. These individuals will be careful to
supplement, rather than supplant, existing rescurces expended for HHS. It will
also be their responsibility to work with other designated district leaders to
implement the grant in an expeditious and effective manner to ensure that the
end result is to transform HHS. Existing resources of human capital will be
utilized to provide any additional needs for HHS that may arise as a result of the
implementation of the grant.

vi. Alignment of Proposed SIG Activities with Current DAIT Process (if
applicable)

Not Applicable

vii. Modification of LEA Practices or Policies

One of the more challenging requirements delineated in the Transformation
Model is the crafting of a “rigorous, transparent, and equitable evaluation system
for teachers and principals that takes into account data on student growth as a
significant factor, as well as other factors such as multiple observation-based
assessments of performance.” This requirement can be problematic for many
school districts in California because it specifies the inclusion of student data to
the teacher evaluation. Although challenging, this language opens the door to
doing things differently. In order to make the Transformation Model work,
TRUSD is committed to supporting this requirement by assigning the Human
Resources department to work with the Highlands Neighborhood Network
Executive Director and HHS principal, in addition to the executives of the
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teachers’ bargaining unit and other personnel necessary, to carry out this
requirement. This will begin as soon as practicable (no later than September
2010) and be completed by the close of the 2010-2011 school year. PLP’s
services may also include facilitation of this process. TRUSD is in the process
of applying for the Strategic School Funding for Results (SSFR) grant which
calls for the development of an alternative compensation model. Perhaps the
funding of one or both of these grants will start the dialogue necessary with the
teachers’ association to add language to the evaluation forms that speak fo
rewarding “highly effective/ results-oriented” teachers.

The Twin Rivers Human Resources department will work with the HHS principal
and Highlands Neighborhood Network Executive Director to revise practices
regarding the transfer of teachers to and from Highlands High, so that the school
is not hampered by some practices that are in place for other schools. TRUSD
recognizes that the SIG has made provisions for extraordinary fiscal support in
these difficult economic times for Tier | and Tier Il schools and will work diligently
with bargaining units to fulfill the requirements of the grant. In addition, the
district is open to review any other palicies or practices that have not been listed
but, as a result of the SIG, come up regarding the implementation of the grant at
HHS from its initial funding to the grant’s completion.

Twin Rivers staff understands that if Highlands High is awarded the SIG, the
LEA Plan and the SPSA will be revised and submitted for approval by the SBE.

viii.

Sustainment of the Reforms affer the Funding Period Ends

TRUSD intends to implement a waiver to extend the funding through September
30, 2013. (See SIG Form 8.)

With the School Improvement Grant funds, Highlands High School will be able to
utilize resources needed to change the culture of the school so that student
achievement improves. Plans to re-build staff morale, engagement, and pride in
the school will be in place. Teachers who work at the school will want to be at
the school, and those who don't, will have had the cpportunity to transfer.
Teachers will have opportunities to work in “professional learning communities”
to share “best practices” in an inquiry process about teaching and learning. Not
only will “instructional rounds” have been infroduced to teachers, but teachers
who have already embraced the philosophy and practice will be using the
concept to visit each other's classrooms on a regular basis. The norms that they
create will point to a culture of collaborative inquiry with teachers opening up
their classrooms to their students, parents, other staff members and visitors.
Creating the “small town feel” for the Highlands Neighborhood Network will also
be a priority during the grant implementation and this ripple effect from the
schooi itself, out to the community, will engender community identity once again
and foster positive community support. Student achievement will be at the
forefront, with all students rising to their potential and hitting benchmark targets
through all of their years of high school. Communication within the Highlands
Neighborhood Network will take place through many venues and need for
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remediation for high school students will have lessened. Students will be
engaged in their learning and take a variety of classes that challenge them and
extend their thinking. Teachers and students will use technological tools as
never before. Parents and guardians will be better informed because they know
how to access School Loop and also feel welcome at the school. Students will
receive scholarships to four-year colleges and universities or to fields in
careerftechnical education because of the extensive concentration on career
pathways and STEM courses that were both rigorous and relevant.

In three years, when all of the plans are carried out, HHS will truly undergo a
transformation and the positive nature of the results for students, staff, parents, school,
and district will ensure sustainability. Results-oriented teachers will feel validated,
especially with the support that the grant was able to provide. Skill sets of teachers will
also be elevated. Instructional technology will streamline the work of teachers, with
students more engaged in their learning. Reform strategies will have not only begun,
but become the culture of continuous improvement throughout the school. The
activities and actions that are planned for HHS will give the school the spark to reach
the tipping point that will create the renaissance that the school and community
desperately need. The grant will open doors between the teachers’ association and the
district to look for innovative ways to support teachers in their efforts to provide
increased student results, and to reward them with possible financial incentives and
other non-monetary rewards.

iX.

Establishment of Challenging LEA Annual School Goals for Student
Achievement

1.

TRUSD has identified the following annual goals:

Reduce the percentage of students who are non-proficient on the state's
English/Language Arts assessments by 10% or more from the prior year for all
students and for each sub-group.

Reduce the percentage of students who are non-proficient on the state's
Mathematics assessments by 10% or more from the prior year for all students
and for each sub-group.

To monitor progress toward meeting these goals, the assigned Student Learning
Coach for each of these areas and HHS site administrators will provide student
assessment benchmark data to the Highlands Neighborhood Network Executive
Director following each quarter. The Student Learning coaches will work with
teachers on content standards, instructional strategies, and interim assessments
to ensure that students are meeting academic targets.

Students who are not on track to become proficient will be given opportunities to
relearn the content through online classes that serve as tutorials, as well as
through a teacher-directed Intensive Intervention Computer Lab setting for 2010-
2011. In 2011-2012, an Intensive Intervention ELA program will be substantially
in place to meet the needs of these students and work will take place for
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mathematics interventions.

X. Inclusion of Tier Il Schools (if applicable)

Response: Not Applicable

Xi. Consultation with Relevant Stakeholders

TRUSD and HHS understand and appreciate the need for stakeholder input in
its quest to transform HHS. District and site administrators consulted with other
relevant stakeholders through various scheduled meetings. Although the
timeline was short, it was critical to gather feedback from these significant
groups of people that are an integral part of the Highlands community.
Stakeholder groups that were consulted and meeting dates include:

-Site Leadership Team Meeting: March 17, 2010

-School Site Council Meeting: April 15, 2010
-Parent/Community Meeting: April 28, 2010*

-HHS ELAC Meeting: May 11, 2010*

-HHS Site Leadership Team Meeting: March 7, 2010

-HHS Site Meetings: April 7, 2010; April 28, 2010; May 12, 2010
-Teachers’ Association/District Meeting: May 19, 2010

-Board of Trustees Meeting: May 25, 2010

The agendas of these meetings are included in the Appendix of this document.

The input that was obtained from these meetings include:;

all of the stakeholder meetings showed that they supported the Transformation
Model over the other three models; some votes were received for the Turn-
Around Model; the parent groups, in particular, were against the Restart and
School Closure models. Although some parents voiced that they were
disillusioned with the school in general, they didn’t feel that the school should be
closed entirely or reopened as a charter school. This held true for the staff input
as well; most of the staff felt that the Transformation Model was the best model
for HHS. There were a number of staff who wanted the Turn-Around model;
most of these were the newly-hired teachers. Because of the positive feedback
generated in favor of the Transformation Model which would allow many
changes to be made at the school, the Transformation Model was chosen.

*Public Forum Meetings
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SIG Form 4a-LEA Projected Budget

LEA Projected Budget

Fiscal Year 2010-11

Name of LEA: Twin Rivers Unified School District

County/District (CD) Code: 34/76505

County: Sacramento

LEA Contact: Kathryn Josephsen

Telephone Number: (916) 566-1600 x1326 or
(916) 919-2482 mobile

E-Mail:

kathryn.josephsen@twinriversusd.org

Fax Number: (916) 566-3587

SACS Resource Code: 3180
Revenue Object:

8920

Object Description of SIG Funds Budgeted
Code Line ltem FY 2010-11 | FY 2011-12 | FY 2012-13

1000- Certificated Personnel Salaries $103,000 | $106,000 | $109,000
1999 1 FTE SIG Coordinator to monitor &

align grant implementation &

reporting
2000- Classified Personnel Salaries $ 30,500 $ 32,200 $ 33,700
2999 1 FTE Clerk Il to assist SIG

Coordinator
3000- Employee Benefits $45,400 |$ 47,600 $ 50,000
3999 Coordinator & Clerk
5000— Services and Other Operating $100,000 | $ 80,000 $ 46,000
5999 Expenditures Consultants for

District & site support: Professional

Development, Cycle of Inquiry,

Equity, Administer surveys, Assist

with evaluation process, Prof.

Learning Communities, Change

Coaching, etc.
Subftotal: $278,900 $265,800 $238,700
7310 & LEA Indirect Costs .085 $ 23,707 | $22,593 $20,289
7350
Total Amount Budgeted $849,989= $302,607 | $288,393 | $258,989
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SIG Form 4b-School Projected Budget

School Projected Budget

Fiscal Year 2010-11

Name of School: Highlands High School -formerly Highlands Academy of Arts & Design

County/District/School (CDS) Code: 34/76505/34370

LEA: Twin Rivers Unified School District

LEA Contact: Dr. Kathryn Josephsen

Telephone Number: {916) 566-1600 x1326

E-Mail:
kathryn.josephsen@twinriversusd.org

Fax Number: {916) 566-3587

SACS Resource Code: 3180

Revenue Object: 8920

Object Description of SIG Funds Budgeted
Code Line ltem FY 2010-11 | FY 2011-12 | FY 2012-13
1000— | Certificated Personnel Salaries $752,066 | $889,034 | $690,310
1999
2000— | Classified Personnel Salaries $ 47,371 $ 39,931 $ 41,567
2999
3000— | Employee Benefits $199,452 | $234,219 | $204,149
3999
4000— | Books and Supplies $348,102 | $ 103,799 | $ 79,399
4999
5000— | Services and Other Operating $175,336 | $203,734 | $182,330
5999 Expenditures
6000~ | Capital Outlay $202,767 |$6,667 $ 6,666
6999

Subtotals: | 1,725,094 | 1,477,384 | 1,204,421
7370 & | Transfers of Direct Support Costs $ 120,454 | $ 114,327 | $ 93,159

(x .0805)
7380
$1,845,548 | $1,591,711 | $1,297,580

Total Amount Budgeted $4,807,732
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SIG Form 5a-LEA Budget Narrative
LEA Budget Narrative

Provide sufficient detail to justify the LEA budget. The LEA budget narrative page(s)
must provide sufficient information to describe activities and costs associated with each
object code. Include LEA budget items that reflect the actual cost of implementing the
selected intervention models and other activities described for each participating school.
Please duplicate this form as needed.

School Budget Narrative

Activity Description Subtotal Object
(See instructions) (For each activity) Code
Salary of 1 FTE SIG Program Coordinator to monitor & | $ 318,000 1000
align grant implementation & reporting x 3 yrs
Benefits for SIG Coordinator above $ 79,000 3000
Salary of 1 FTE Clerk Il to assist SIG Program | $ 96,400 12000
Coordinator x 3 yrs
Benefits for Clerk Il above $ 64,000 3000
Pivot Learning Partners Consultants & Coaching for | $226,000 5000

SIG application support, SIG implementation, District &
site Cycle of Inquiry Professional Development,
Equity Coaching, Administer DAS, APS, ELSSA & ISS
surveys, assist with teacher evaluation process, Plan
& Provide Staff Retreats, PLC work, Change
Implementation PD & support, Site Leadership Team
training, Teacher Leader etc.

Subtofal: $783,400
Transfers of indirect costs x .085 $ 66,589 7310
GRAND TOTAL LEA BUDGET: $849,989
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Provide sufficient detail to justify the school budget. The school budget narrative

page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each participating

school. Please duplicate this form as needed.

School Name: Highlands High School -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) {For each activity) | Code
A. Developing and increasing teacher and school

leader (and other staff) effectiveness

Substitutes/pay for +8 teachers x 8 days to work on $ 12,800 1100
new teacher evaluation process, year 1

Benefits for 8 teachers above in evaluation process $ 1,500 3101
Staff incentives for meeting Math targets TBD, cash, $ 30,000 1100
conference registration, classroom supplies etc. x3 yrs | $ 20,000 5200
Staff incentives for meeting ELA targets TBD, cash, $ 30,000 1100
conference registration, classroom supplies etc. x3 yrs | $ 20,000 5200
Staff Summer Retreat — focus on change- 5 days pay | $ 45,000 1100
for Site Leadership Team +/- 15 feachers & 3

administrators, year 1

Benefits for Staff Summer Retreat year 1 $ 5,292 3101
Chart paper, materials & Refreshments for Summer $ 500 4300
Retreat year 1 $ 1,000 5800
EL teaching strategies summer training for 50 teachers | $ 28,000 1100
x 2 days x $35/hr + Benefits yr 2 $ 3,300 { 3101
PLTW Summer Training registration $2,300 for 2 $12,000 5200
teachers X 3 summers

Room & Board for PLTW Summer Training $820 for2 | $ 5,000 5200
teachers X 3 summers

Travel to PLTW Summer Training (airfare or mileage | $2,400 5200
depending on location which may vary each summer)

for 2 teachers X 3 summers - estimated

Stipend for 12 day PLTW Summer Institute $1,200 for | $7,200 1100
2 teachers X 3 summers

1 FTE Library Media Technician to focus on clerical $ 98,719 2200
tasks, freeing Teacher Librarian to teach Info Literacy

skills in conjunction with classroom teachers x 3 yrs

Benefits for above Library Media Technician x 3 yrs $ 62,759 3000
Faculty set of books for Professional Reading & $ 3,000 4200

Collaboration setting school culture x 3 yrs
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SIG Form 5b—-School Budget Narrative

School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each participating
school. Please duplicate this form as needed.

School Name: Highlands High School -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) {For each activity) Code
A. Developing and increasing teacher and school
leader (and other staff) effectiveness (cont'd)
Departmental and inter-departmental Collaboration/ | $ 63,000 1100
yearly planning (ie Special Ed Dept. with English
Dept., etc.) as either 2 days per teacher release time
or extra pay X 3 yrs
Benefits for above collaboration days x 3 yrs $ 7,400 3101
Stipend for 5 teachers to aftend AVID Summer|$ 7,500 1100
Institute, $500 X 5 teachers X 3 summers & Benefits $ 1,350 3101
AVID Summer Institute Registration, 5 teachers X | $12,000 5200
$800 each X 3 summers
Site membership in College Board $375/yr x 3 yrs $1,125 5300
College Board 2-day Prof. Dev. On Vertical Team $ 8,400 5100
Alignment, max 30 participants
Saturday pay for 30 teachers Vertical Team Alignment | $ 10,800 1100
12 hrs x $35/hr -+ Benefits yr 2 $ 1,300 3101
4 SAYS (Sacramento Area Youth Speaks) Poet | $ 24,000 5100
Residents for 10-12 sessions w/ students & lesson
planning witeachers @ $2,000 ea x 3 yrs
2 SAYS Poet Residents for afterschool residency | $ 24,000 5100
sessions with students @ $4,000 ea x 3 yrs
SAYS Summer Institute to work with staff on being | $ 20,000 5100
"Culturally Relevant Write Now" @ $10,000 x 2
summers '
Misc. expenses for SAYS Summer [nstitutes: printing, | $ 2,000 4300
props, refreshments, etc. yr2 & 3 $ 2,000 5100
Stipends/pay for staff attendees at SAYS Summer| $ 8,000 1100
Institutes (will vary — estimated)} yr2 & 3 $ 4,000 3100
Ongoing 'Measures' student database & 'School Loop' | $ 0
training by Learning Coaches during Late Start
Wednesdays/ District PD days
Pay or release time for staff to attend 5 days of Equity | $ 47,500 1100
Training yr 2+ Benefits $ 6,500 3101
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SIG Form 5b—School Budget Narrative
School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each participating
school. Please duplicate this form as needed.

School Name: Highlands High School -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) (For each activity) Code

A. Developing and increasing teacher and school
other staff) effectiveness (cont'd,

Teacher professional development for online courses | $ 4,000 5100
and e-teacher's Guides @ $495 x 4 teachers x 2 yrs

Customized webinar professional development | $ 3,500 5100
specific to Highlands' teachers' needs 1 yr

e-teacher's Guides @ $200/online course x 3 yrs $ 6,000 4200
6 hrs free staff training for each SMART Board 0 free

purchased (see Section B)

Summer Trainer of Trainers12 day Math intervention | § 6,000 5200

professional development registration for 2 teachers x
$1,500 x 2 summers

Hourly pay for 2 teachers to attend summer Math | $10,080 1100
training above @ $35/hr x 72 hrs x 2 summers

Benefits for above 2 teachers $ 1,200 3101
2 ELA Professional Dev. presenters, $35 hourly rate, 4 | $ 3,400 1100
ELA Intervention sessions of 2 hours ea + 2 hrs prep X

3 yrs

Benefits for ELA Intervention presenters above $ 400 3101
Pay for 5 teachers to attend ELA Intervention Prof. | $ 4,200 1100
Dev. Sessions above (120 hours@ $35/hr) x 3 yrs

Benefits for teachers above x 3 yrs $ 500 3101
.4 FTE Teacher as Intervention "Administrator" trained | $ 64,300 1100
as technician for Math and Trainer of Trainers x 3 yrs

Benefits for .4 FTE Interventions "Admin" Tchrx3yrs | $ 7,600 3000
Substitutes for 5 Math Teachers to aitend four half-day | $ 7,800 1100

Professional Development sessions on data and
Differentiating Math (led by .4FTE) x 3 yrs @ $130/day

Benefits for 5 substitute teachers above x 3 yrs $ 900 3100
BEST (Building Effective Schools Together) | $ 20,000 5100
professional development Presenter 2 days/yr x 3 yrs
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SIG Form 5b—School Budget Narrative
School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each participating
school. Please duplicate this form as needed.

School Name: [Highlands High Schooll -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) (For each activity) Code
A. Developing and increasing teacher and school
leader (and other staff) effectiveness (cont'd)
Pay for 10-12 teachers atiending BEST training 2| $ 10,080 1100
days/yr & commitiee planning (hourly or release time)
(no pay for Late Start Wednesday presenting/
coliaboration) x 3 yrs
Benefits for above 10-12 teachers BEST training x3yrs | $ 1,185 3101
Consultants for Admin Team coaching/leadership 4 | $ 15,000 5800
days outside regular contract year @$%$1,250/day x 4
days x 3 years
Additional pay for Admin Team (8) outside regular | $ 24,000 1300
contract year 4 days ea x 3 yrs
Benefits for Admin Team (8 members) 4days outside | $§ 3,000 3000
regular contract year x 3 yrs
Presenters for "Instructional Strategies with a High | $§ 49,000 5100
School Focus” 7-part workshop throughout years 2 & 3
@ $24,5000/yr yr
Pay for +/- 15 teachers attending ‘“Instructional |$ 36,750 1100
Strategies with a High School Focus" series: 70 hrs ea
@ $35/hr
Benefits for +/-15 teachers at "Instructional Strategies" | $ 4,400 3101
Materials, books, printing, supplies for "Instructionat | $ 2,000 4300
Strategies" series
Staff and student incentives for meeting behavior, | $ 30,000 1000
suspension & atiendance goals — will vary, X 3 yrs $ 20,000 3000
B. Comprehensive instruction reform strategies
3 FTE Class Size Reduction AVID-trained Teachers, | $662,000 1100
elective & methodologies for all grade levels x 3 yrs
Benefits for 3 FTE C3R AVID trainedTeachers $195,000 3000
AVID materials, binders, planners, printing, etc. for all | $ 42,000 4300
students x 3 yrs
"AVID Weekly" curric. for critical reading $500 x 2 yrs | $1,000 4100
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SIG Form 5b—School Budget Narrative

School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each participating

school. Please duplicate this form as needed.

School Name: Highlands High School -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) (For each activity) Code
B. Comprehensive instruction reform stralegies
{cont'd)
AVID trainer visitations/support 8 days/yr x 3 yrs @ | $ 60,000 5100
$2,500/day
Substitutes for 3 AVID teachers to meet w/AVID trainer | § 14,400 1100
Y2 day, 4 x yr, x 3 yrs
Benefits for AVID substitutes $ 3,000 3101
Career Technical Education (CTE) tools & materials to
expand popular "Guitar Rocks" type classes to inciude
furiture & other CTE related classes/projects.
(includes maintenance & repair budget)
Sliding Table Saw (1) $ 12,000 6400
Edge Beit Sander (1) $ 2,600 4300
Laser Cutter (1) $ 20,000 6400
Wide Beli Sander (1) $ 22,000 6400
Various wood/ lumber for projects $ 21,000 4300
Replacement & consumable materials $ 12,000 4300
PLTW (Project Lead the Way) Engineering materials | $100,000 4100
for 3 yrs, Core Classes & Lab Inventory
PLTW Biomedical Sciences materials for 3 yrs, Core | $ 70,000 4100
Classes & Lab Inventory
Digital Media Pathway course industry standard |$ 62,100 6400

equipment: (includes tax, shipping & handling)

Recording booth $ 4,400
Storage locker $ 1,900
2 Tube microphones $6,100
3 Keyboard stations $24,200
4 Key workstations $23,300
Handycam DCRVX $ 2,200

Expand O period / 7" period class offerings (see
Section C for costs)

Revised June 17, 2010

65




SIG Form 5b—School Budget Narrative

School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each participating
school. Please duplicate this form as needed.

School Name: Highlands High School -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) (For each activity) Code
B. Comprehensive instruction reform_sirategies
(cont'd)
ELA state-approved intervention curriculum such as | $ 103,000 4100
Read 180 Levels B & C, etc.
Student computer workstations networked with | $ 30,000 6400
monitors for ELA interventions (30 ea) yr 1
1 FTE Literacy Coach x 3 yrs $ 210,000 1100
Benefits for Literacy Coach x 3 yrs $ 64,000 3000
1 FTE Counselor serving EL, Special Ed & students | $ 210,000 1100
who are scoring Basic or below in either ELA orMathx | $ 64,000 3000
3 yrs
2 SAYS Poet Residents @ $4,000 ea for Afterschool | $ 24,000 5100
residency sessions with students x 3 yrs
SAYS Literacy "Spit,"” Poetry Workshop and Assembly | $ 3,000 5100
@ $1,000 x 3 yrs
1 FTE Technology Learning Coach (focus on|$ 210,000 1100
interventions & enrichments) x 3 yrs
Benefits for Technology Learning Coach x 3 yts $ 64,000 3000
Update & expand library collection (average age 1982) | $ 50,000 6300
to include high-interest fiction, e-books, bilingual
books, non-fiction in high-demand curricular areas, etc
Library subscriptions for specialized databases such | $ 20,000 6300
as Career Transitions $1,495, Global Issues in context
$1,995, Opposing Viewpoints $1,995 etc. x 3 yrs
33 SMART interactive white boards, software, |$ 80,000 4400
hardware, installation @ $2,100 ea + tax S/H (24 for
core ELA/Math classes yr 1, 9 more yr 2)
BEST (Building Effective Schools Together) materials, | $ 9,000 4300
printing, posters, student incentives, etc. x 3 yrs
Math state-approved intervention curriculum such as | $ 70,000 4100
Fast Track Math, etc.
Online ELA, Math CAHSEE courses $50,000/yr x 3 yrs | $ 150,000 5000
Online ELA & Math credit recovery $15,000/yr x 3yrs | $ 45,000 5000
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SIG Form 5b—School Budget Narrative
School Budget Narrative

Provide sufficient detail to justify the school budget. The school budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of implementing
the selected intervention models and other activities described for each patticipating
school. Please duplicate this form as needed.

School Name: Highlands High School -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) (For each activity) Code
C. Increase learning time and create a community-
oriented school
Expand 0 period / 7" period See costs in B
Extra pay for Saturday, Afterschool & other non-school | $ 8,400 1100
day CAHSEE Math & ELA seminars. 40 ea (approx
10 ELA & 10 Math/yr) 2-hr sessions x $35/hr
Benefits for non-school day CAHSEE teachers $ 1,200 3101
Pay $13 test fee for PSAT for all 200 juniors x 3 yrs $ 7,800 5800
Pay for AP exams as needed (either $85 full price or | $ 1,000 5800
$5 for those eligible for fee waiver), approx 50
students per yr x 3 yrs
Pay $47 test fee for practice ACT (including writing | $ 4,300 5800
portion) for approx. 30 eligible sophomores x 3 yrs
Salaries for summer Jumpstart to High School staff & | $§ 15,000 1100
planning for incoming ot graders
Benefits for Jumpstart teachers $ 2,000 3101
10 Project Inspire Parent Connection Workshop | $ 10,800 1200
presenters x 12 hrs/yr x 3 yrs (four 3-hr workshops/yr)
Benefits for Project Inspire presenters $ 1,270 3000
6 Project Inspire support staff x 12 hrs/yr x 3 yrs $ 18,000 2200
Benefits for Inspire support staff $ 4,167 3000
3 Translator Technicians for documents, hours vary $ 9,000 2400
Material, supplies for 3 Project Inspire workshops/iyr @ | $ 7,200 4300
$2,400/yr x 3 yrs
IT Support time for Inspire workshops, hours vary, | $ 1,800 2400
$600/yr x 3 yrs
Benefits for IT Support, Project Inspire $ 420 3000
Custodial overtime for Project Inspire (approx 12 hrs/yr . $ 1,350 2900
X $28/hr x 3 yrs
Benefits for Custodial overtime Project Inspire $ 320 3000
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SIG Form 5b-School Budget Narrative

School Budget Narrative

Provide sufficient detail to justify the school budget. The schoo! budget narrative
page(s) must provide sufficient information to describe activities and costs associated
with each object code. Include budget items that reflect the actual cost of impiementing
the selected intervention models and other activities described for each participating

school. Please duplicate this form as needed.

School Name: Highlands High School -formerly Highlands Academy of Arts & Design

Activity Description Subtotal Object
(See instructions) (For each activity) Code
C. Increase learning time and create a community-
oriented school {cont'd)
Refreshments & childcare for Project Inspire parent |$ 7,200 5100
workshops @ $800/workshop x 3/yr = $2,400 x 3 yrs
1 FTE Positive Behavior Program Specialist x 3 yrs $ 210,000 1100
Benefits for Positive Behavior Program Specialist $ 64,000 3101
Extra pay for 0 period/ 7" period AP teacher salaries | $168,000 1100
$14,000 x # of extra periods approx. 4 per yr x 3 yrs
Benefits for 2 period/ 7" period teachers $ 20,000 3101
Create Service Learning courses and a process for | $ 0
students to earn credit for community service
Study extending or restructuring the school year | $132,400 1100
school/ day- funds allocated if implemented $ 21,857 3101
D. Providing operational flexibility and sustained
support -no budgeted costs in this section
Study extending or restructuring the school year |$ 0
school/ day (cost of implementation in Section C)
Subtotal $4,406,899
Indirect costs .0805 $ 327,940 7310
GRAND TOTAL SCHOOL BUDGET $4,734,839
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Drug-Free Workplace - Funding Tools and Materials (CA Dept of Educ... http: /fwww .cde.ca.gov/fg/fo/fin/drug.asp?print=ye

California Department of Education (http:/Aww.cde.ca.gov/fg/fo/fm/idrug.asp)
Page Generated: 5/27/2010 11:21:08 AM

- Drug-Free Workplace

Certification regarding state and federal drug-free workplace requirements.

Note: Any entity, whether an agency or an individual, must complste, sign, and return this certification with its grant application
to the California Department of Education.

Grantees Other Than Individuals

As reguired by Section 8355 of the California Government Code and the Drug-Free Workplace Act of 1988, and
implemented at 34 Code of Federal Regulations (CFR) Part 84, Subpart F, for grantees, &s defined at 34 CFR Part 84,
Sections 84.105 and 84.110

A. The applicant certifies that it will or will cantinue to provide a drug-free workplace by:
a. Publishing a statement notifying employees that the uniawful manufacture, distribution, dispensing, possession,
or use of a confrolled substance is prohibited in the grantee's workplace and specifying the actions that will be
taken against employees for violation of such prohibition

b. Establishing an on-going drug-free awareness program to inform employees about:
1. The dangers of drug abuse in the workplace

2. The grantee's policy of maintaining a drug-free workplace
3. Any available drug counseling, rehabilitation, and employee assistance programs
4. The penalties that may be imposed upon employaes for drug abuse violations occurring in the workplace

¢. Making it a requirement that each employee to be engaged in the performance of the grant be given a copy of
the statement required by paragraph (a)

d. Notifying the employee in the statement required by paragraph (a) that, as a condition of employment under the
grant, the employee will:

1. Abide by the terms of the statement

2. Notify the employer in writing of his or her conviction for a violation of a criminal drug statute occurring in
the workplace no later than five calendar days after such conviction

e. Naotifying the agency, in writing, within 10 calendar days after receiving nofice under subparagraph (d)(2) from an
employee or otherwise receiving actual notice of such conviction. Employers of convicted employees must
provide notice, including position tifle, to avery grant officer or other designee. Notice shall include the
identification
number(s) of each affected grant.

f. Taking one of the following actions, within 30 calendar days of receiving nofice under subparagraph (d}(2), with
respect to any employee who is so convicted:
1. Taking appropriate perscnnel action against such an employee, up fo and including termination,
consisient with the requirements of the Rehabilitation Act of 1873, as amended; or

2. Regquiring such employee o participate satisfactorily in a drug abuse assistance or rehabilitation program
approved for such purposes by a federal, state, or local health, law enforcement, or other appropriate
agency

g. Making a good faith effort to continue to maintain a drug-free workplace through implementation of paragraphs
(&), (b), (c). (d), (&), and (f).

B. The grantee may insert in the space provided below the site(s) for the petformance of work done in connaction with the
specific grant: :

L

Place of Performance (street address. city, county, state, zip code)

Hf? faloud s Hﬁ"? b Sedrod
Lol Guthrie Weay
Novt  Hrahtends, b 9seeo

Check [ 1if there are workplaces on file that are not identified here.

Grantees Who Are Individuals

As required by Section 8355 of the California Govemment Code and the Drug-Free Workplace Act of 1988, and
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Drug-Free Workplace - Funding Tools and Materials (CA Dept of Educ... http:/iwww.cde.ca.gov/fg/fo/fin/drug asp?print=ye

implemenied at 34 CFR Part 84, Subpart F, for grantees, as defined at 34 CFR Part 84, Sections 84.105 and 84.110

A. As acondition of the grant, | cerfify that | wili not engage in the unfawful manufacture, distribution, dispensing,
possession, or use of a controlled substance in conducting any activity with the grant; and

B. If convicted of a criminal drug offense resulting from a violation occurring during the conduct of any grant activity, 1 will
report the conviction to every grant officer ar designee, in writing, within 10 calendar days of the conviction. Notics shall
include the identification number(s) of each affected grant.

As the duly authorized representative of the applicant, | hereby certify that the applicant will comply with the above
certifications.

Name of Applicant: q-.ldHL Rivers um'—ﬁe& Schest ~ DiddereX
Name of Program: H‘fg»f»to.»—l& H‘t%[» Sc‘/hag( {wap ovement K-sﬂ:wf

i
Printed Name and Title of Authorized Represli'P - <, Poffcr: Sq.ux&rja:f-&w-d ent
Signature: L/m A4 , [T Date: 7/;i//c>
SN TETTTY v / /

e

CDE-100DF (May-2007) - California Department of Education

Questions: Funding Master Plan | fmp@cde.ca.gov | 916-323-1544
Last Reviewed: Wadnesday, May 05, 2010
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Lobbying - Funding Tools and Materials {CA Dept of Education) hitp:/Awrww.cde.ca.gov/fg/fo/fin/lobby.asp ?print=ye

California Department of Education (hitp:/ivww.cde.ca.govifgifo/fm/lobby.asp)
Page Generated: 5/27/2010 11:21:32 AM

(" Lobbying

Ceriification regarding lobbying for faderal grants in excess of $100,000.

Applicants must review the requirements for cerification regarding lobbying included in the regulations cited beiow before
completing this form. Applicants must sign this form o comply with the certification requirements under 34 Code of Federal
Regulfations (CFR) Part 82, "New Restrictions on Lobbying." This certification is a matsrial representation of fact upon which
the Department of Education relies when it makes a grant or enters into a cooperative agreemant.

As required by Section 1352, Title 31 of the U.S, Cods, and implemented at 34 CFR Part 82, for persens entering inte a grant

or cooperative agreement over $100,000, as defined at 34 CFR Part 82, Sections 82.105 and 82.110, the applicant certifies
that:

a. No Federal appropriated funds have been paid or will be paid, by or on bahalf of the undersigned, {o any person for
influencing or atfempting to influence an officer or employee of any agency, a Member of Congress, an officer or
employee of Congress, or an employes of a Member of Congress in connection with the making of any Federal grant,
the entering into of any cooperative agreement, and the extension, confinuation, renewal, amendment, or medification
of any Federal grant or cooperative agreement;

h. If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing or
attempfing i influence an officer or employee of any agency, a Member of Congress, an officer or employee of
Congress, or an employee of a Member of Congress in connection with this Federal grant or cooperative agreement,
the undersigned shall complete and submit Standard Form - LLL, "Disclosure Form fo Repott Lobbying," (revised
Jul-1987) in accordance with its instructions;

¢. The undersigned shall require that the [anguage of this certification be included in the award documents for all
subawards at all tiers {including subgrants, contracts under grants and ccoperative agreaments, and subcontracts) and
that all subrecipients shall ceriify and disclose accardingly.

As the duly authorized representative of the applicant, | hereby certify that the applicant will comply with the above

_ cerlifications.
(.\_ Name of Applicant: "‘Tl;J\il. ’me (LM'{V& 5 chod  “Disdrier
Name of Program: I'H? flowds Uﬂ% I 5 edre (nu‘-:a vovemead énz»d‘
Printed Name Title of Authogized Re ase ._ P <. ; ecinteade.

ED 80-0013 (Revised Jun-2004) - U. S. bepartment of Education

Questions: Funding Master Plan | fmp@cde.ca.gov | 916-323-1544

Last Reviewed: Tuesday, February 24, 2009
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Debarment and Suspension - Funding Tools and Materials (CA Dept of..,

tof2

http://www cde.ca, gov/fg/fo/fim/debar.asp?print=ye

California Department of Education {hitp:/iwww.cde.ca.govifgifo/fm/debar.asp)
Page Generated: 5/27/2010 11:21:49 AM

Debarment and Suspension

Certification regarding debarment, suspension, ineligibility and voluntary exclusion—lower tier covered transactions.

This certrﬂcatton is requlred by the U s: Déparirqeni of Educatson regulatrons lmplementmg Executwe Order 12549,

tier requiremients stated at Sectson 85 1 10
Instructions for Certification

1. By signing and submitting this proposal, the prospective lower tier participant is providing the certification set out below.

2. The certification in this clause is & material representation of fact upon which reliance was placed when this transaction
was entered into. If it is later determined that the prospactive lower tier participant knowingly rendered an erronsous
cetfification, In addition to other remedies available to the Fedaral Government, the department or agency with which
this transaction originated may pursue avaijlable remedies, including suspension.and/or debarment,

3, The prospective lower tier participant shall provide immediate written notice to the' person to which this propesal is
submitted if at any time the prospective lower tier parficipant learns that its certification was erroneous when submitied
or has become emroneous by reason of changed circumstances:

4. The tetms "covered transaction,” "debarred," "suspehded," "|ne||g|ble " "igiwer tier covered fransaction,! "participant,” "
person," “primary ¢overed transaction;" " principal," "proposal,” and "voluntarily excluded,” as used in this clause, have
the meanings set out in the Definitions and Coverage sections of rules implementifg Exetutive Order 12549, You may
contact the person to which this proposal is submitted for assistance in obtaining a copy of those regulations.

5. The prospective Towet fler participant agrées by submltting this’ proposal that, should the proposed covered fransaction
be entered into, it shall not knowingly enter into any lower tier covéred transaction-with & person who s debarred,
suspended declared ineligible, or voluntarlly excluded from participation in thrs covered transaction, uniess authorized
by the department or agency with which this transaction originated. "

B. The prospective lower tier participant further agrees by submiiting this proposal that it will inciude the clause titled A
Certification Regarding Débarment, Suspension, Ineligibliity, and Voluntary Exclusion-Lower Tier Covered
Transactions, without modn'icatron in all lower tier oovered transactlons and in all sohmtauons for lower tler covered
fransactions, . ' i : :

7. A participantin a covered transaction may rely upon a certlficatron ofa prospective partlcrpant in a lower tier covered
transaction that it is ot debarred, suspénded, ineligible, or voluntarily excluded from the covered transaction, unless it
knows that the certification is erroneous. A participant may decide the method and fraquency by which it determines the
eligibility of its principals. Each participant may but is not required to, check the Nonpfocurement List.

8. Nothing contained in the foregoing shall be construed to require establishment of a system of records in order to
render in good faith the certification required by this clause. The knowledge and information of a participant is not
required to exceed that which is normally possessed by a prudent person in the ordinary course of business dealings.

9.. Except for ransactions authotized under paragraph 5 of these instructions, if a participant in 2 covered transaction
knowingly enters into a lower tier covered transaction with a person whe is suspended, debarred, ineligible, or
voluntarily excluded from participation in this transaction, in addition to other remedies available to the Federal
Government, the department or agency with which this transaction originated may pursue available remedies, including
suspension and/or debarment.

Certification

1. The prospective lower tier participant certifies, by submission of this proposal, that neither it nor lis principals are
presently debarred, suspended, proposed for debarment, declared ineligible, or voluntarily excluded from participation
in this transaction by any Federal department or agency.

2. Where the prospective lower tier participant is unable to certify to any of the statements in this ceriification, such
prospective participant shall attach an explanation to this proposal.

Name of Applicant; 'T—w'm Ru’ evs U ru‘é:e,ﬂ 56&@5"- Disteies

Name of Program:

Printed Name and of Authorizad Repr3séntative FVM fL. <. paf'f Ex s

Slgnature“"hu-//gf A ﬁ/ Date: ?/ / /6

k%
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SIG Form 7-Sub-grant Conditions and Assurances {page 1 of 3)

Sub-grant Conditions and Assurances

As a condition of the receipt of funds under this sub-grant program, the applicant agrees
to comply with the following Sub-grant Conditions and Assurances:

1.

9.

Use its SIG to implement fully and effectively an intervention in each Tier | and
Tier Il school that the LEA commits to serve consistent with the final
requirements of SIG;

Establish challenging annual goals for student achievement on the state's
assessments in both reading/language arts and mathematics and measure
progress on the leading indicators in Section Il of the final requirements in order
to monitor each Tier | and Tier Il school that it serves with school improvement
funds;

If it implements a restart mode! in a Tier | or Tier Il school, include in its contract
or agreement terms and provisions to hold the charter operator, charter
management organization, or education management organization accountable
for complying with the final requirements; and

Report to the CDE the school-level data as described in this RFA.

The applicant will ensure that the identified strategies and related activities are
incorporated in the revised LEA Plan and Single Plan for Student Achievement.

The applicant will follow all fiscal reporting and auditing standards required by the
CDE.

The applicant will participate in a statewide evaluation process as determined by
the SEA and provide all required information on a timely basis.

The applicant will respond to any additional surveys or other methods of data
collection that may be required for the full sub-grant period.

The applicant will use funds only for allowable costs during the sub-grant period.

10. The application will include all required forms signed by the LEA Superintendent

or designee.

11.The applicant will use fiscal control and fund accountability procedures to ensure

proper disbursement of, and accounting for, federal funds paid under the sub-
grant, including the use of the federal funds to supplement, and not supplant,
state and local funds, and maintenance of effort (20 USC § 8891).

Revised June 17, 2010 72



SIG Form 7-Sub-grant Conditions and Assurances (page 2 of 3)

12.The applicant hereby expresses its full understanding that not meeting all SI1G
requirements will result in the termination of SIG funding.

13. The applicant will ensure that funds are spent as indicated in the sub-grant
proposal and agree that funds will be used only in the school(s) identified in the
LEA’s AO-400 sub-grant award letter.

14. All audits of financial statements will be conducted in accordance with
Government Auditing Standards (GAS) and with policies, procedures, and
guidelines established by the Education Department General Administrative
Regulations (EDGAR), Single Audit Act Amendments, and OMB Circular A-133.

15. The applicant will ensure that expenditures are consistent with the federal
Education Department Guidelines Administrative Regulations (EDGAR) under
Title 34 Education. http://www.ed.gov/policy/fund/reg/edgarReg/edgar.html (Outside
Source)

16.The applicant agrees that the SEA has the right to intervene, renegotiate the sub-
grant, and/or cancel the sub-grant if the sub-grant recipient fails to comply with
sub-grant requirements.

17.The applicant will cooperate with any site visitations conducted by
representatives of the state or regional consortia for the purpose of monitoring
sub-grant implementation and expenditures, and will provide all requested
documentation to the SEA personnel in a timely manner.

18.The applicant will repay any funds which have been determined through a federal
or state audit resolution process to have been misspent, misapplied, or otherwise
not properly accounted for, and further agrees to pay any collection fees that may
subsequently be imposed by the federal and/or state government.

19. The applicant will administer the activities funded by this sub-grant in such a
manner so as to be consistent with California’s adopted academic content
standards.

20.The applicant will obligate all sub-grant funds by the end date of the sub-grant
award period or re-pay any funding received, but not obligated, as well as any
interest earned over one-hundred dollars on the funds.

21.The applicant will maintain fiscal procedures to minimize the time elapsing
between the transfer of the funds from the CDE and disbursement.

Revised June 17, 2010 73



SIG Form 7-Sub-grant Conditions and Assurances (page 3 of 3}

22.The applicant wili comply with the reporting requirements and submit any
required report forms by the due dates specified.

i hereby certify that the agency identified below will comply with all sub-grant conditions
and assurances described in items 1 through 22 above. '

Twin Rivers Unified School District

Rob Ball, Associate Superintendent, Business

Revised June 17,2010 78



SIG Form 8-Waivers Requested

Waivers Requested

The LEA must check each waiver that the LEA will implement (see page 28 for
additional information). If the LEA does not intend to implement a waiver with respect to
each applicable school, the LEA must indicate for which scheol(s) it will implement the
waiver on:

X Extending the period of availability of school improvement funds.

Waive section 421(b) of the General Education Provisions Act (20 U.S.C. §
1225(b)) to extend the period of availability of school improvement funds for the
LEA to September 30, 2013.

Note: If the SEA has requested and received a waiver -
- of the period of availability of school improvement funds,
that waiver automatically applies to all LEAs receiving
SI1G funds.

[ “Starting over” in the school improvement timeline for Tier | and Tier |l schools
implementing a turnarcund or restart model.

Waive section 1116(b){(12) of the ESEA to permit the LEA to allow its Tier | and
Tier Il schools that will implement a turnaround or restart model to “start over” in
the school improvement timeline. (Note: This waiver applies to Tier | and Tier [}
schools only)

O Implementing a schoolwide program in a Tier | or Tier Il school that does not
meet the 40 percent poverty eligibility threshold.

Waive the 40 percent poverty eligibility threshold in section 1114(a}(1) of the
ESEA to permit the LEA to implement a schoolwide program in a Tier | or Tier il
school that does not meet the poverty threshold. (Note: This waiver applies to
Tier | and Tier 1l schools only)

Revised June 17, 2010 75



SIG Form 9-Schools to Be Served

Schools to be Served

Indicate which schools the LEA commits to serve, their Tier, and the intervention model the LLEA will use in each Tier I and
Tier Il school. For each school, indicate which waiver(s) will be implemented at each school. Note: An LEA that has nine
or more Tier | and Tier |l schools can only use the transformation model in 50 percent or less of those schools. (Attach as

many sheets as necessary.)

INTERVENTION WAIVER(S) TO
{TIER | AND 11 BE
ONLY) IMPLEMENTED
=4 |32 (4|7 ol —
o= = o Q|3 PROJECTED
SCHOOL NAME CDS Code NCES Code % % % § 2 § % @ g CcOST
“Flsi¥|s|g| B | 3
[ = 1)
2 5| 2| 2
[=o @
S| % | 2
o
Highlands High
(formerly Highlands 347650534370 0601332 X X $ 4,734,839
Academy of Aris & Design)
48

Revised June 17, 2010




SIG Form 10-Implementation Chart for a Tier | or Tier Il School

Implementation Chart for a Tier ] or Tier Il School

Complete this form for each identified Tier | and Tier [l school the LEA intends to serve. List the intervention model to be
implemented. Include the required component acronym, actions and activities required to implement the model, a timeline
with specific dates of implementation, the projected cost of the identified activity, the personnel and material federal, local,

private and other district resources necessary, and thé position (and person, if known) responsible for

School: Highlands High School (formerly Highlands Academy of Arts & Design)
Intervention Model: o Tumaround o Restart o Closure X Transformation

Total FTE required: 2 LEA 8.4 School 0 Other

Tier: 1 or (I} ({circle one)

create and pilot a teacher
evaluation system taking
into account data on
student growth &
graduation rates (members
to include district
representatives, bargaining
unit leadership & teachers)

EE R
L
A Developmg and
increasing teacher and
school leader (and other
staff) effectiveness
NP * Replace the principal: Mr. Kathryn

Darryl Hawthrone assigned | 2009-10 -— In kind - Josephsen
as principal July 1, 2009

ES o Establish a committee to Tom Janis, HR

Revised June 17, 2010
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2 Staff Summer Retreats PD
(5 days-before school starts.) Consultants Hawthrone
Stipends for certificated Kathryn
staff Josephsen
PD EL Teaching Strategies 2011-13 | $ 31,300 |Inkind District Curric. Laura Lofgren
fraining (summer) Coordinators
PD Project Lead the Way 2010-13 | $26,600 | - PLTW Darryl Hawthrone
summer training
PD, IP Hire 1 FTE Library Media 2010-13 | $199,600 |In kind HR Dept Tim Gardes
Technician Darryl Hawthrone
PD Establish Professional 2010-13 | === $36,000 PLP Kathryn
L.earning Communities & Consultants Josephsen
Cycle of Inquiry Training
PD Facuity sets of books; 201013 | $ 3,000 $37,400 | TitleTBD, & PLP | Darryl Hawthrone
change management Consultants
coaching
PD Dept collaboration & cross | 2010-13 | $ 70,400 | - -—-- Darryl Hawthrone
collaboration
PD AVID Summer Institute (5 2010-13 | $ 20,850 -— AVID Trainers Gary Bly
teachers)
PD Hire .4 FTE Interventions 2010-13 | $ 71,900 In kind HR Dept Darryl Hawthrone
"administrator” teacher
PD College Board Site 2010-11 |$21,625 | - College Board Kathryn
Membership & 2-day PD on Trainers Josephsen
vertical team alignment
PD, IP Sacramento Area Youth 2010-11 | $ 84,000 - SAYS Trainers, | Sher Chycoski
Speaks {(SAYS) Training, UC Davis
Poet residents & lesson
planning
PD School Loop and Measures | 2010-13 | —-- In kind District Steve Scott
FCE Training Instructional
Tech
Coordinators

Revised June 17, 2010
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| % ‘: Eg%
B. Comprehens:ve
Instruction reform strategies

i

.

i

|
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Fgéizgzsgﬁ T

.

IP Administer the Academic May m——— $1,300 PLP Kathryn
Program Survey (APS) and the | 2010 Consultants Josephsen
District Assistance Survey
(DAS) to establish baseline
data for the site/district
IP Administer English Learner | Fall m—— $ 1,300 PLP Darryi
Subgroup Self Assessment | 2010 Consultants Hawthrone
(ELSSA) and Inventory of
Services and Supports (ISS)
to establish baseline data for
EL students and students
with disabilities
IP Hire 3 FTE CSR AVID trained | 2010-13 | $857,000 | --—-- HR Dept Darryl
teachers Hawthrone
IP Implement AVID strategies 201013 | $ 42,000 |--—- Binders, Darryl
schoolwide planners, Hawthrone
printing, etc.
IP AVID Trainer site visits/ 2010-13 | $ 78,400 -— AVID Trainers & | Darryl
Support for staff Sac. Co. Office | Hawthrone
of Education
IP Expand CTE Career & 2010-11 | $ 89,600 | - Equipment Darryl
Technical Education classes Hawthrone
IP Implement Project Lead the | 2010-13 | $100,000 | --—- Core classes, Darryl
Way (Engineering) lab inventory Hawthrone
IP Implement Project Lead the | 2010-13 | $ 70,000 | - Core classes, Darryl
Way (Biomedical Sciences) lab inventory Hawthrone
IP,ILT Implement the Digital Media | 2010-13 | $ 62,100 | - Media Darryl
Pathway equipment Hawthrone
[P SIG 201013 | == $35,000 PLP K. Josephsen

application/implementation

Consultants

Revised June 17, 2010
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'Cr ate and implement

:
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:

.

o
academic summer 9% grade
jumpstart/ orientation
program to prep for High

School

ILT, SD,
FCE

Combine strategies with Fuli
Service Community School
Grant

2010-13

TBD

Darryl Hawthrone

FCE

Provide Project Inspire
Parent Connection
Workshops

2010-13

$ 61,527

Parent
Involvement
Dept

Lorena Morales-
Ellis

FCE

Implement parent/ guardian
walk-through tours and
visitation days at school

2010-13

Site staff

Darryl Hawthrone

FCE

Designate & staff a parent
room for School Loop
access, parent fraining, etc.

2010-13

Site staff

Darryl Hawthrone

FCE, IP

Create Service Learning
courses and give credit for
specific community service

2010-13

In kind

Keenya Powell

Darryl Hawthrone

FCE, ILT

Involve community in
studying the need fo extend
or restructure the 2011-12
school day/ year and
implement

TBD

$154,257

Site Staff

Darryl Hawthrone

D. Providing operational
flexibility and sustained
support

OF, TA

Work on flexibility agreements
regarding
voluntary/involuntary transfer
process at Highlands

2010-13

See
Section A

See
Section A

See Section A

See Section A
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.
Establis

i ;
a committee t
create and pilot a teacher
evaluation system taking
into account data on
student growth &
graduation rates (members
to include district
representatives, bargaining
unit leadership & teachers)

Section A

Section A

OF, SD, PD,
IP

Work with District Data
Team & District
Instructional Technology
Coordinators to provide
suppori/ training for data
analysis and improving
technology competencies

2010-13

In kind

Ed. Services/
clerical support

Steve Scott

SD, PD, IP

Work with District
Curriculum & Professional
Development Committee to
provide professional
development as needed

2010-13

In kind

Ed. Services/
clerical support

Gloria Hernandez

TA

Hire 1 FTE SIG Program
Coordinator

2010-13

$397,000

Ed. Services

Kathryn
Josephsen

TA

Hire 1 FTE Clerk lll (to
support SIG Program
Coordinator)

2010-13

$160,400

Ed Services/
clerical support

Kathryn
Josephsen

TA, OF, ILT

Study the need to extend or
restructure the school
day/year for 2011-12

TBD

See
Section C

See
Section C

See Section C

See Section C

TA

Coaching for District
Leadership (Executive
Director & Coordinator) on
change implementation

2010-13

$ 20,000

PLP Consuitants

Kathryn
Josephsen

Revised June 17, 2010
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Appendix B: School Improvement Grant Model Component Acronyms

Use the following acronyms to correlate your responses in the implementation charts
with the model components.

Turnaround model:

Replace the principal and grant the new principal sufficient operational flexibility. (RP)
Screen all existing staff and rehire no more than 50 percent, and select new staff. (SS)
Implement strategies that are designed to recruit, place, and retain staff. (RPR}
Provide staff ongoing job-embedded professional development. (PD)

Adopt a new governance structure. (G3)

Use data to identify and implement a new instructional program. (IP)

Promote the continuous use of student data. (SD)

Provide increased learning time. (ILT)

Provide appropriate social-emotional and community-oriented services. (SCO)

Transformation model:

Replace the principal who led the school prior to commencement of the transformed
model. (RP)

Use rigorous, transparent, and equitable evaluation systems for teachers and principals.
(ES)

Identify and reward school leaders, teachers, and other staff and remove those who,
after ample opportunities have been provided for them to improve their professional
practice, have not done so. (IRR)

Provide staff ongoing job-embedded professional development. (PD)

Implement strategies that are designed to recruit, place, and retain staff. (RPR)

Use data to identify and implement a new instructional program. (IP)

Promote the continuous use of student data. (SD)
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Provide increased learing time. (ILT)
Provide ongoing mechanisms for family and community engagement. (FCE)
Give the school sufficient operational ﬂexibility. (OF)

Ensure that the school receives ongoing, intensive technical assistance and related
support from the LEA, the SEA, or a designated external lead partner organization. (TA)

Restart model

Select a charter management organization (CMQO), or an education management
organization (EMO) that has been selected through a locally-determined rigorous review
process. (SO)

Submit charter application to CDE (if applicable). (SCA)

Plan for or enter into contract with EMO. (CEMO)

Enroll any former student who wishes to attend the school. (ES)

Closure model

Decision reached to close school. (CS)

Enroll the students who attended the closed school in other schools in the LEA that are
higher achieving. (OSE)

)

Ensure other schools are within proximity to the closed school. (CP)
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Appendix C: School Improvement Grant Information Resources

LETTERS

Letter to Chief State School Officers — January 15, 2010
This letter announces the interim final requirements and the updated state
application package for the School Improvement Grants program PDF

Letter to Chief State School Officers — December 2, 2009
This letter announces the final requirements and the state application package for
the School Improvement Grants program.

NOTICES

Interim Final Requirements — January 15, 2010 MS Word

This document contains the interim final requirements governing the process that a
State educational agency (SEA) uses to award school improvement funds authorized
under section 1003 (g) of the Elementary and Secondary Education Act To local
educational agencies (LEAs) in order to transform school culture and substantially raise
the achievement of students attending the State's persistently lowest-achieving schools,
including secondary schools. The official version will be posted in the U.S. Federal
Reqister.

FREQUENTLY ASKED QUESTIONS

Guidance on School Improvement Grants Under Section 1003(g) of the
Elementary and Secondary Act of 1965 — January 20, 2010 MS Word

Final Requirements for School Improvement Grants as Amended in January 2010
— January 28, 2010 MS Word

APPLICATION

SEA Application — January 15, 2010 MSWord

OTHER SCHOOL IMPROVEMENT RESOURCES

Academic Program Survey (APS)
hitp://www.cde.ca.gov/ta/Ip/vlfimprovitools.asp#aps

Profiles of successful California schools
hitp://www.cde.ca.gov/ta/lp/vl/improvingschis.asp
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Twin Rivers Unified School District Report

Preliminary Questions Before Review of Data
As you look the data over, consider the following questions for each set of indicators:

Question #1
Where do we need to focus?
»  Who is achieving and who is not?
»  Who is getting rigorous curriculum and who is not?
»  Where are we seeing gap growth and/or achievement drop offs?

Question #2
In which subjects and grades are students struggling the most and where are they making gains?
»  Where are we seeing gains over time? Gap closure over time?

Question #3
Which student subaroups, if any, are overrepresented or underrepresented compared to the state? Compared to

Question #4
What are the policies and practices in place in vour district to make sure that all students will learn and achieve?

The data presented here are a tool to consider which students are learning and achieving and which students are
district staff and to help construct plans to ensure that all students can learn and achieve.

We hope that the data are helpful.

Note: All data are from the California Department of Education (CDE).



Twin Rivers Unified School District Report

CD Code:
Enrollment by Race or Ethnicity
Percentage Highlands

34-76505
2008-2009

Percentage Distric Percentage State

African American 15.3 15.5 7.3
American Indian 0.6 0.9 0.7
Asian American 53 9.5 8.4
Filipino 15 1.2 2.7
Hispanic/Latino 27.3 31 49.0
Pacific Islander 0.9 1.5 0.6
White 34.7 33 27.9
Multiple/No Response 14.5 7.4 3.4

California Enroliment by Race or Ethnicity

2008-2009

M African American
m American Indian
m Asian American
™ Filipino

m Hispanic/Latino
w Pacific Islander
u White

» Multiple/No Response

Ethnicity 2008-2009

Highlands Academy Enroliment by Race or

m African American
W American Indian
W Asian American
m Filipino

m Hispanic/Latino
m Pacific Islander

m White

Twin Rivers USD Enroliment by Race or

Ethnicity 2008-2009

m African American
® American Indian
W Asian American
M Filipino

W Hispanic/Latino
m Pacific Islander
u White

w Multiple/No Response




Twin Rivers Unified School District Report

2008-09 Enrollment by Student Category

Economically disadvantaged (FRPL)
English learner (EL) 16.7
Special Education (SPED)

Highlands District State
739 53.7
28.4 24.2
10.7 10

Percentage of Students
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10

Enroliment by Student Category 2008-2009

Economically English learner (EL) Special Education (SPED)
disadvantaged (FRPL)

M Highlands
m District

w State




Percent Proficient and Above
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30

20
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Twin Rivers Unified School District
English Language Arts AYP 2007-2009

/// %

——

s /A\YP Target (%)
e District

= African American
s American Indian
e ASian American
e Filipino

s Hispanic/Latino
wmee Pacific Islander
s White

Economically Disadvantaged

2006-2007 2008-2009

Consider: which subgroups failed to meet AYP targets for 2008-20097

== English Language Learners

wsn Special Education

Which subgroups are at risk of failing to meet the increased AYP targets in 2009-20107




Twin Rivers Unified School District

Math AYP 2007-2009
70
60
o 20 wmssn AYP Target (%)
>
‘.gt e District
- e African American
5 40
m _— . .
s e AmErican Indian
a
E wns Asian American
o
& 30 Filipino
<
g s Hispanic/Latino
g 20 / e Pacific Islander
e White
wmmmen EcOnomically Disadvantaged
10 English Language Learners
weee Special Education
0 T 1
2006-2007 2008-2009

Consider: which subgroups failed to meet AYP targets for 2008-20097 Which subgroups are at risk of failing to meet the
increased AYP targets in 2009-2010? Where is the achievement gap shrinking? Where is it increasing?




Twin Rivers Unified School District Report
Percentage proficient and above

ELA AYP Unified Districts

2002-2003 | 2003-2004 | 2004-2005 | 2005-2006 | 2006-2007 | 2007-2008 2008-2009
AYP Target (%) 23 34 45
District 33.8 42.3
Highlands 30.8
African American 26 33.9
American Indian 32.1 41.6
Asian American 317 43.1
Filipino 44.2 56.8
|Hispanic/Latino 29 37.2
Pacific Islander 33.2 44.5
White 41.8 51.9
Economically Disadvantaged 29.8 38.4
English Language Learners 25.9 36.3
Special Education 16.4 21.5
Math AYP Unified Districts
2002-2003 | 2003-2004 | 2004-2005 | 2005-2006 | 2006—-2007 | 2007-2008 2008-2009
AYP Target (%) 23.7 34.6 45.5
District 37 45.7
Highlands 27.1
African American 244 32.8
American Indian 31 37.8
Asian American 43.5 56
Filipino 46.3 57.7
Hispanic/Latino 32.1 41.2
Pacific Islander 38.6 50.8
White 45.1 54
Economically Disadvantaged 34 42.6
English Language Learners 35.2 44.5
Special Education 19.4 25.1

Note: Gray cells indicate data not available.
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Twin Rivers Unified School District
Academic Performance Index (API) Growth 2009

W District
Highlands
M African American
M Asian American
o Filipino
m Hispanic/Latino
m Pacific Islander
m White
® Economically Disadvantaged
m English Language Learners

m Students with Disabilities

2008-2009
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Twin Rivers Unified School District Report

O

API Growth

2002-2003 | 2003-2004 | 2004-2005 | 20052006 | 2006~ 2007 |2007-2008 | 2008-2009

|District 707
|Highlands 637
African American 641

American Indian

Asian American 743
Filipino 792
|Hispanic/Latino 689
[Pacific islander 711
|white 750|
|[economicaily 691
ish Language Learners 700
tudents with Disabilities 506

Consider the similarities and differences between AYP and API.
Which measure gives a better picture of overall academic performance?

Note: Gray cells indicate data not available.
Click here for more API data
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Highlands Academy
Percentage of EL Students Redesignated to FEP
2007 to 2009

——

2006-2007

2007-2008 2008-2009
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Highlands Academy
CELDT Proficiency 2008-2009

40.00%

35.00%

30.00%

25.00%

20.00%

m School
M District

15.00%

m State

10.00%

5.00% -

0.00% -
Beginning Early Intermediate Intermediate Early Advanced Advanced

Proficiency Level

The chart above reports the percentage of English Learner students scoring in each of the five CELDT levels in 2008-2009
compared to the state. At which levels are students disproportionately represented?
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Highlands Academy, 2008-2009

Special Education CELDT Proficiency

Beginning

Early Intermediate

Intermediate Early Advanced

Proficiency Level

Advanced

m Overall for school

m Receiving Special Ed Services




Percent Proficient and Above
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Highlands Academy, 2008-2009

English Language Arts CST Proficiency

M District
W School

m African American

W Asian American

W Hispanic/Latino

7th Grade

8th Grade

u White

M Economically Disadvantaged

M English Language Learners
W RFEP
W Students w Disability

9th Grade 10th Grade 11th Grade

According to the data above, which grades have the overall strongest and weakest student achievement?
Which grades have the largest achievement gap?
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Percent Proficient and Above

Highlands Academy, 2008-2009
Algebra | CST Proficiency

45
40
35 4
W District
30 - m School
m African American
25 - M Asian American

W Hispanic/Latino
M White
® Economically Disadvantaged

m English Language Learners

™ RFEP

m Students w Disability

L

8th Grade 9th Grade 10th Grade 11th Grade Overall




Percent Passing in 10th Grade
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How are the CAHSEE and CST results similar? (Compare this chart to CST charts.)

Highlands Academy, 2009
Percentage of Students Passing
English Language Arts CAHSEE

2008-2009

Which subgroups have the highest/lowest rate of passing in 10t grade?

W Statewide

M District

W School

® African American

M Asian American

W Hispanic/Latino

m White

M Economically Disadvantaged
M English Language Learners
M RFEP

7 Special Education
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Highlands Acadmy, 2009
Percentage of Students Passing
Mathematics CAHSEE

m Statewide

m District

M School

m African American

m Asian American

m Hispanic/Latino

m White

m Economically Disadvantaged
m English Language Learners
™ RFEP

m Special Education

2008-2009

How are the CAHSEE and CST results similar? (Compare this chart to CST charts.)
Which subgroups have the highest/lowest rate of passing?
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Highlands Academy, 2007-2008
Percentage of Graduates Completing "A-G" Requirements

for UC/CSU Admission
m School
I I M Statewide
overd gt pored LT L \\an“"‘ Wi
e m°“°° ma“ pispa™ pacfc

How is the district doing with respect to providing opportunity for advancement to college as shown through "A-G"
completion rates of its student subgroups? How well aligned is this data to CAHSEE, CST, AYP and APl performance
data? (Compare this chart to CAHSEE, CST, AYP and API data.) What is the district doing to encourage students to




Languages of English Learners at Highlands Academy
http://data1.cde.ca.gov/dataquest/pagez.asp?level=District&subject=LC&submit1=5ubmit

Language |Percentage of EL Learners

Spanish 64.5
Russian 6.9
Ukranian 5




Pe?&ntage of ELL Students Redesignated to FEP

http://datal.cde.ca.gov/dataguest/page2.asp?level=District&subject=LC&submit1=Submit

2006-2007 |2007-2008|2008-2009
Statewide 9.2 9.6 10.8
Twin Rivers DR ]
Highlands 8.3 8.2 6.1

N’



CELDT Percentage Proficient

://datal.cde.ca.gov/dataguest/page2.as ?level=District&subject=CELDT&submit1=Submit
School District State
Beginning 6.00% 7.00% 9.00%
Early Intermediate 12.00% 15.00% 30.00%
Intermediate 27.00% 34.00% 37.00%
Early Advanced 38.00% 31.00% 15.00%
Advanced 16.00% 13.00% 8.00%

CELDT 2008-2009 Breakdown

Overall for school

Receiving Special Ed Services

Beginning 6.00% 21.0%
Early Intermediate 12.00% 25.0%
Intermediate 27.00% 36.0%
Early Advanced 38.00% 14.0%
Advanced 16.00% 4.0%




EL&-<ST Results—Percentage proficient and above

7th Grade |8th Grade |9th Grade |10th Grade [11th Grade
District 40 32 31 29 25
School 21 24 29 32 31
African American 18 12 20 22 19
American Indian
Asian American 21 15 50 27
Filipino
Hispanic/Latino 17 25 23 28 3
Pacific Islander
White 25 28 38 42 32
Economically Disadvantaged 20 23 30 28 26
'E_nglish Language Learners 8 10 13 9 7
RFEP 39 56 64 87 57
Students w Disability 4 6 4 3 4




Students Proficient and above on Math CST

Math CST
7th Grade |8th Grade (General Math)

District 35 18

School 10 17

African American 0 5

American Indian

Asian American 14

Filipino
[Hispanic/Latino 10 16
[Pacific Islander

White 15 18
|Economically Disadvantaged 9 13

English Language Learners 8 12

RFEP 28

Students w Disability 2 9

Algebra 1 8th Grade |[9th Grade |10th Grade |11th Grade |Overall
|District 37 11 3 3 14
School 11 6 5 0 5
African American 0 0 0 1
American Indian

Asian American 7
|Filipino

Hispanic/Latino 12 6 0 0 6
Pacific Islander

White 9 10 10 0 8
Economically Disadvantaged 14 6 4 0 6
English Language Learners 0 3 0 1
RFEP 42 37
Students w Disability 0 0 0 2




CAHSEE Graph

10th grade Pass rates, CAHSEE

ELA
2008-2009
Statewide 79
District 65
School 69|
African American 59|
Americanindian |
Asian American 58
Filipino ool
Hispanic/Latino 68
Pacificislander | =
White 76
|Economically Di 66
!ELglish Language 54
RFEP 93
Special Education 14

Math
2008-2009
Statewide 80|
| District 52
School 70}
African American 60
American Indian '
Asian American 88i
Filipino .
[Hispanic/Latino 56
|Pacific islander S
White 82
Economically Disa 68
[English Language | 55
RFEP 93
Special Education 42




Percentage of Graduates Completing A-G Requirements for UC/CSU Entry

2007-2008 School Statewide
Overall 13.7 33.9
African American [10.5 23.3
American Indian |0 25.7
Asian American 14.3 59.2
|Filipino 33.3 44.8
[Hispanic/Latino  [6.5 22.5
Pacific Islander 0 27.4
White 14.3 39.8




Percentage of Graduates Completing A-G Requirements for UC/CSU Entry

2007-2008 School Statewide
|Overall 13.7 33.9
African American |10.5 233
American Indian |0 25.7
Asian American 14.3 59.2
Filipino 333 44.8
Hispanic/Latino |6.5 22.5
Pacific Islander 0 27.4
White 14.3 39.8
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May 24, 2010

Frank Porter

Superintendent

Twin Rivers Unified School District
3222 Winona Way

North Highlands, CA 95660

Dear Frank,

Please accept this letter as official confirmation on behalf of Pivot Learning Partners to partner with
Twin Rivers Unified School District in its application to the federal School Improvement Grant (SIG)

program. We are fully committed to providing the necessary human and technical resources to help turn
around Twin Rivers’ lowest-performing schoaols.

We also see the SIG partnership as an opportunity to continue to build on the good work we have
accomplished together in partnership to build instructional and [eadership capacity for Twin Rivers’
teachers and administrators to institute the systems, processes, and structures needed to raise student
achievement and narrow achievement gaps. With a fifteen-year track record of turning around
underperforming schools and districts through long-term partnerships with school districts across
Califarnia, including TRUSD, Pivot Learning Partners is well-positicned to take on this significant effort.

Working together, we believe the S|G program carries the promise to transform schools into high-
performing organizations that provide a high-quality education in which all students have equal
opportunities to succeed.

It is with great enthusiasm that Pivot Learning Partners offers our full support to partner with Twin
Rivers Unified School District.

Sincerely,

s

Founder & Executive Director



David W. Gordon
Superintendent

Office of Education

BOARD OF EDUCATION

John C. Seribner
President

Harokd Fong
Vice President

Brian Cooley
Victoria L. Deane
Adriana X. Echandia
Greg Geeting

Christopher W, Woods

10474 Mather Boulevard
P.O. Box 269003
Sacramento, CA 95826-9003
(916) 228-2500

www.scoenet

RECEIVED

TVY’H\’[ PR
Kathryn Josephsen, Ed.D. CURny f\i’ﬁ;ﬁ&mﬁ FIBD SCHOOL DisyricT

Director Professional Development & Beginning Teacher Support‘w‘m“l ACHLEV i
Twin Rivers Unified School District

3222 Winona Way

North Highlands, CA 95660

Re: Support for ARRA School Improvement Grant

Dear Dr. Josephsen:

The Capital Region AVID Center at the Sacramento County Office of
Education is pleased to write on behalf of Highlands H:gh School of the Twin

Rivers Unified School District.

Our office fully supports the efforts of the site and district in their application

for- a. School Improvement Grant under the. American Recovery - and £
Reinvestment Act (ARRA) as they focus on creating the infrastructure and Y -

culture . of College and Career Readiness; especially .for those
disenfranchised students who might not aven think they could consider
college or would be the first generation in their family to attend college.

We offer this letter of support to partner with you in the continued
implementation of the AVID program, and to provide the professional
development and ongoing guidance necessary. to expand the AVID program
as Highlands High reconfigures as a 9-12 site. Such support would extend to

- AVID-trained teachers and the incorporation of AVID methodologxes into the

high school’s four K- 8 feeder schools.

Sincerely,
%7&0 £, &//‘Zf%'é? @wméiw“%ﬁé‘?‘w
o
Joyce E. Wright, Ed.D. Christopher Scott
Assistant Superintendent Director
Instructional Support Services AVID Region lll

Sacramento County Office of Education  Sacramento County Office of Education

cc: File

Chaplar 480/AFL-CI0



Western Regional Cffice T 408 3687-1515 I 408 367-1459  www.collegeboard.com
2099 Gateway Place, Suite 550

San Jose, CA 951101051

June 7, 2010

Frank Porter

Superintendent

Twin Rivers Unified School District
5115 Dudley Boulevard

MecClellan, CA 95652

Dear Superintendent Porter,

The College Board is pleased to support Twin Rivers Unified School District’s School
Improvement Grant (SIG) proposal to transform Highlands High School.

Through a collaborative process that engaged district staff, external partners, and Highlands
High School administrators, teachers, staff, students and alumni, Twin Rivers Unified School
District has developed a strong reform plan focused on three major areas: (1) intensive
intervention programs, teacher professional development and instructional materials; (2) building
a positive school culture of student engagement and excellent teacher/student/family
relationships; and (3) increased opportunities for students to learn, meet graduation requirements
and be prepared for college and careers. Your plan not only addresses all required activities of
the Transformation model. Most importantly, it has the exciting potential to significantly

improve academic performance and educational outcomes of all students at Highlands High
School.

The College Board looks forward to helping you meet your goals. As a strategic partner, we
commit to:
¢ Providing vertical teaming professional development to Highlands High School educators
to increase rigor and expand opportunities for all students (including English learners) to
enroll in advanced coursework that is vertically aligned to college-level standards
¢ Supporting the successful and effective administration of the PSAT/NMSQT®
assessment for all Highlands High School juniors

e Supporting the administration of AP® exams and the expansion of AP® access and
success for Highlands High School students

s Providing PSAT®, SAT®, and AP® fee waivers or reductions to eligible Jow-income
students to reduce barriers to college

As a non-profit membership organization with over 100 years of experience in connecting
students with college success, the College Board is uniquely equipped to support Twin River’s
goals of preparing all students for college and careers. We have forged strong partnerships with

f;i?s.if};ﬁ nin ;



school districts throughout the nation to support excellence and equity for all students,
particularly those who have been and continue to be underserved. We are excited to strengthen
our partnership with Twin Rivers Unified School District to directly improve outcomes for the
students of Highlands High School. Thank you for including the College Board in this important
effort.

Sincerely,

/7&;

Al Mijares
Regional Vice President
The College Board, Western Regional Office

e,
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UNIVERSITY OF CALIFORNIA, DAVIS

BERKELEY * DAVIS » TRVINE * LOS ANGELES + MERCED + RIVERSIDE * SAN DIEGO *+ SAN FRANCISCO
BARBARA * SANTA CRUZ

SANTA

May 18, 2010

Dear Partner,

This letter is to support Highlands High School's application for a School Improvement
Grant. Inparticular, SAYS (Sacramento Area Youth Speaks) is eager to work with
Highlands High School throughout the 2011-2012 academic year,

SAYS is a program in the UCD School of Education CRESS Center that supports the
improvement of underperforming schools through student engagement, curriculum
development, and teacher professional development.

At Highlands High School, SAYS will foster a culture of learning and literacy in both the
classroom and school. Spoken word performance poetry will serve as a basis for student
engagement and expression within the curriculum.

Furthermore, SAYS will provide Professional Development to teachers in three key
areas: Artistic Development, Pedagogical Innovation, and Cultural Relevancy. These
topics will give particular attention to strategies that will help teachers successfully
educate at-risk and under-served student populations. Trained SAYS poet-mentors will
be placed inside the classroom as coaches to work in partnership with the classroom
teacher, developing and implementing "cutting-edge," student-centered lessons.

Aliogether, SAYS utilizes best practices to create a meaningful and rigorous praxis that
increases student achievement.

We look forward to working with Highlands High School.

Sincerely,

Dr. Vajra Watson

Director of Research & Policy for Equity

UC Davis School of Education CRESS Center
One Shields Avenue, Davis, CA 95616
vimwatson@ucdavis.edu

530-370-2889




Twin Rivers - Pivot Learning Partners
DRAFT Budget/Contract Addendum for Highlands SIG Support

PLP Service — Phase One
Grant Application
March - May 2010

Cost

Consultant

Planning mts for Grant
Transformation model
(see timeline)

$12,188 for 65 + hours
30+ hours for
2 + consultants {$1500/day)

Ray Tolleson, Plead
Elva Young, writer

Angela Watts

Writing the grant $5000 ($1000/day Elva Young
—5days) - o

On-line DAS $650: Leah Barta

On-line APS $650 | Leah Barta

Facilitate parent mtg. | $750 for 4 hours Ray Tolleson

($1500/day — 4 hours for 2
consultants)

Angela Watis

Facilitate staff mig

$375 for 2 hours for 1 consultant

Angela Watts

Total — Phase One. $20,000

PLP Service — Phase Two Cost Consultant

Summer Planning

June-Aug 2010 . -

Planning ahd Delivery of $4000/day

5 day August 2-6 Retreat 5 days-

*best practices for- $20,000

transforming schools -~ TBD

»change management

Total — Phase Two $20,000

PLP Service — Phase Three- | Cost Consultant

Implementation

Aug 2010- June 2013

Principal/Leadership Team | 40 days @ $1250/day TBD

Coaching 550,000

Teacher Leadership PD 6 half days and 2 coach days $16,000 | TBD

Transformation/change 10 days @51500/day See above

management on-going $15,000

PD support

Consultant support for 10 days @5$1500/day TBD

revised Teacher Eval system | $15,000

Project Lead 10 days @ $1500/day TBD
515,000

Monitoring Plan and 10 days @ 1500/day

Student Progress $15,000 TBA

sworking with LTeam to
monitor plan, data analysis

Total — Phase Thre

5126,
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PARENT INSPIRE GOALS

The Parent "Inspire" program provides parent education and leadership development, as well
as early childhood education workshops for parents, administrators and teacher leaders in
predominately underperforming/program improvement schools. Twin Rivers continues to
refine and update the tri-leveled Parent Education and Leadership Development Program
using a trainer-of-trainers model to build the capacity of schools to engage parents

meaningfully. The program modules are provided in English with full interpreter services and
breakout sessions in Spanish, Russian and Hmong.

"Inspire" Goals
1. Identify the needs of underserved families and help them understand their rights and
responsibilities in the education system.
2. Develop parent leadership skills to support their children’s education.
3. Build partnerships between community organizations, schools, and families.
4, Train parent leaders to work with other parents to effectively participate in local
school reform efforts.
5. Inform parents about the provisions in No Child Left Behind (NCLB) legislation for
parent participation—their rights and responsibilities.
6. Assist parents to communicate effectively with teachers, principals, counselors,
administrators, and other school personnel.
7. Assist parents to become active participants in the development of school policies,
planning, and improvement.
Assist parents to support their children’s education at home and in the community.
9. Train parents to participate in state and local decision making,

*®

All three levels of parent workshops are designed to provide parents with a strong awareness
of California’s school accountability system, academic content and performance standards,
standards-based report cards, assessment, public school choice options, and supplemental
service providers in addition to topics identified by parents (e.g., home learning activities,
beyond high school opportunities and financial planning for college). The training not only
provides parents with intensive learner-centered training in terms of time and performance
expectations, but parents also receive on-going coaching and mentoring to support their
individual learning. There is ample support to facilitate the development of a strong
knowledgeable home, school and community collaboration team to guide the revision of
parent involvement policies; parent involvement compacts, as well as, the Single Plan for
Student Achievement and school improvement plan.

* The services provided target low income, minority and/or LEP parents. Personnel use

information from parents to improve services and home/school collaboration. Parents have
consistently rated the 12 module Parent Education and Leadership Development program
as outstanding or above average.



Parent/Guardian Survey (Spr. 2010)
Highlands Academy of Arts & Design

Dear Parents/ GuardianS'

We would llke to know your thoughts and oplmons about I—I1gh1ands 50 that we can contmue to
improve our school and:the qiality-of educatiot. recexved Dby:your student.  Please respond, to as
many of the topics below that-relate to: you and your student:and feel . free to add comments.
Your responses will: heIp us bettér serve. you, your. student; and-our community. - DO- NOT.PUT
YOUR NAME ON THE SURVEY YOUR ANSWERS ARE-CONFIDENTIAL. Thank you for
your time and help!

Please circle the rating that most closely describes your feelings. (n=37)

it

Topics Strofigly = Agrés * Not:Sure - Disokree -, Strongly
. . Agree . : : : Jisagree
1. Highlands profidos ﬁigh;ouaﬁfy eciucatioﬁ. h B 8.}%- _ 514% | 21.6% . 16.8% 81%
2. Highlands adequately informs me about the know- .
ledge and 'skills mystudent rieeds to fearn. 81%  40.5% 21.6%  189%  10.8%
3. Faculty and staff af Highlands keep me w_ell ' ' o o o
informed about student academic progress. - 16.2%  48.6%  8.1% 13.5% 13.5%
4 Faculty and staff ot Highlands kedpme =~ - .
informed about student attendance/behavior,. 21.6% _59.5% | 2.7% 8.1% = 81%

What can Highlands do fo improve in aréas #1-4, above? Pleate explain:

5.Ican easﬂy reach (oommumcate Wlth) my student’s B _ :

teachers and counselors when [ need to.- -.24. 3% 40.5%  13.5% 13.5% 8.1%
6.1 can easily Teach (commumoate wﬂh) sohool adrmm .

strators or spedialists when Tneedto. ~ 16.2% 459% 108%  18.9%  8.1%
7. Highlands adnumstratlon faoulty and staff hsl;en to ‘7 ) . ‘ _

me and take into account my concerns about my student.  21.6% = 40.5%  10.8% 16.2%  10.8%
8. T am well informed about school activities & programs. 21.6%  43.2%  108%  18.9% 5.4%

What can Highlands do to imprave in areas #5-8, above? Please explain




9. The amount of class work, homework, and tests and

their level of difficulty are appropriate to my student. 16.2% 324% 324% 108% 5.4%
10. Teachers provide useful feedback to my students about
homework, class assignments, quizzes and tests. 10.2% 351%  189% 21.0%  5.4%
11. My student is encouraged to write and/or problem solve
in all of their academic classes. 8.1% 324%  35.1% 108%  10.8%
12. My son/daughter has good access at school to com-
puter & internet technology. 18.9% 45.9%  13.5%3 8.1% 8.1%
13. My student is provided enough support to catch up
on her or his math, reading, or writing skills. 13.5% 29.7%  27%3 13.53% 13.5%
14. Highlands provides a good variefy of arts, technology,
music, foreign language, and other elective classes. 18.9% 24.3%  29.7% 16.2% 5.4%
15. My students is given adequate opportunities to parti-
cipate}in sports and extracurricular activities. 29.7% 37.8% 21.6% 2.7%  5.4%
What can Highlands do to improve in areas #9-15, sbove? Please explain:
16. Discipline for stodents in general is fairly handled
at Highlands. 13.5% 37.8%  24.3% 8.1% 10.8%
17. My student feels safe at Hightands, 10.8% 486 18.9% 108% 81%
18. Highlands has treated any discipline issues about
my student fairly. 21.6% S51.4%  5.4% 10.8% 5.4%
19, My student generally has a good relationship with her
or his teachers. 29.7%  51.4% @ 5.4% 5.4% 2.7%
20. Teachers have generally treated my student fairly. 18.9% 541% 8.1% 10.8% 2.7%
What can Highlands do to improve in areas #16-20, above? Please explain:
21. Highlands provides information about how I can
support my student’s leaming at home and at school. 10.8% 35.1% 27% 10.8% 10.8%
22.1 am made welcome when visiting Highlands. 37.8% 405%  13.5% (% 2.7%
23. People at Highlands care about my child(ren). 27%  37.8% 16.2%4 81% 2.7%
24. Overall, the grade I would give Highlands is A B C D F
16.2% 45.9% 13.5% 13.5% 54%

What can Highlands do to improve in areas #21-23, above? Please explain:




March 17, 2010
Room S-105

. Welcome/Opening Comments
¢ Mr. Hawthrone addressed staff discussed up coming events/good news

. Principal Hawthrone/SIG Grant Update

e Discussed possible SIG grant application
o Money for SIG Grant
o School Improvements
o Possible models from CDE website

. Department/Academy Updates

Third quarter discussion

Grading window

Finals

Instructional strategiesftesting skills

e & @

. Counseling/CST Updates -
¢ Reviewed upcoming plan for testing
o Entire staff will be trained on STAR procedures

. Department Collaboration
o Staff moved into departments to collaborate
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May 12, 2010
Site Meetings

. Principal Hawthrone/SIG Grant Update/Feedback
o Gave staff direction to dicscuss and record as a department how module # 4
relates to Highlands High School and our community. Record strengths,

weaknesses, opportunities, and threats of implementing module # 4 into

Highlands High School and the community of North Highlands.

. School Improvement Grant: Department Discussion

What is an effective teacher?

Strong trusting relationships with stndents

Scaffolds lessons—doesn’t make assumptions about what students know
Competent in subject matter

Flexibility, adaptability, ability to modify according to student needs, empathy
Establish clear classroom procedures and hold themselves and students accountable to school

and district policies.

Collaborates

Makes real life connections to subject matter

Proper use of class time

Effective and efficient pacing

Checks for understanding often

Creating a safe interactive learning environment
Culturaily responsive '

Attends most meetings including SST and IEP/ knowing students
Set an example of behavior for students

Pass back papers/assignments in a timely manner

Uses assessments in order to guide or pace instruction (i.e.: re-teaching)
Use supplemental materials—not just textbook

High expectations for students, fellow teachers and admin.
Participate in events/activities outside of classroom time
What would an effective teacher’s typical day jook like?
Show up prepared and on time

Do not use cell phone

Takes attendance in a timely manner

Checks in with students

Requires students to use daily planners
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Ctranatha:

Explains the agenda/goal for the day
Checks email and responds—communicates effectively
Having all materials ready for student learning
Use of technology
0 period and CHARGE needs to be worthwhile classes
Professional
Under the chosen model for improvement, what should the school loek like?
Change schedule to block

o 4x4

o Look at different block models :
2 Fully functioning computer labs to accommodate classes of 36 and includes a printer and is
also available at Tunch and after school—not just during class time.
Library open after school
Properly functioning and supplied teacher room
Teacher lunch room
Site tech person (stipend) to help with technical issues in a timely manner
Proper textbooks and teacher editions
Strong connection fo the local community college (i.e. certificate/classes on site)
Reading program/ reading specialist
Departments develop programs for students’ needs
People who answer the phone in the office
More 7% period options
Counselor/ teen wellness center (maybe partner with Davis or Sac State)

o Drug counseling

o Counseling

» Abuse
emotional
Gangs
Caregivers
Foster care
= QGrief

o Peer mediators

o Safe place for students
What things do we need to change in our classrooms and throughout the school?
Needs to be clean
Student computers (station) in each classroom WITH a printer
Climate contro} '
STORAGE!
Updated functioning teacher computer
Functioning and compatible technology
Consistent rule enforcement _
Promotion of a college going culture/ Goal oriented expectations
What is working? What should stay the same in our classrooms and throughout the school?
Increase of the AVID program
Athletics
ENGLISH DEPARTMENT!




Opportunity to increase teacher and school leader effectiveness through trainings and professional
development,

Alternative schedule (block or 4x4)

Chance to interact with community (mentor programs, job shadowing, internships)
Community based senior project/ community based learning

Flexibility to design/implement new programs

Weaknesses:

Staff needs to be included in decision making

Lack of teacher leadership opportunities

Lack of community involvement

Requires staff/teacher to trust the effectiveness of the school leaders
When will the design and ideas be put in place?

Timelines and deadlines?

Opportmnhes

Opportunity to increase teacher and school leader effectiveness through trainings and professional
development.

Alternative schedule (block or 4x4, Flex schedule)

Chance to interact with community (mentor programs, job shadowing, mtemsmps)
Commumity based senior project/ cormunity based learning

Flexibility to design/implement new programs

Threats (what might hinder achievement):

® 9 8 5 & & & @

What is really going to change?
This module is so vague that we fear current strategics are going to meet requirements (zero
period, charge, etc.) and no real change will happen.
District will conirol money rather than site
o Will money use be seen in the classroom?

School climate .
Teacher/student/community apathy
What will change that we haven’t changed already over the last 5 years
Highlands® reputation/image
Adversarial relationship between staff and admin.
Consistency of rule enforcement (by all at Highlands)
Lack of trust in staff by admin.
Staff’s abilities/talents are not put to use




Highlands High
SWOT findings by department for Transformation Model

Math department
Strengths:

Willingness of our current principal to listen to ideas from educators and the community
that can promote change

Weaknesses: _

Model #4 is way too vague (no guidelines) for educators and administrators to build on
Opportunities:

Implement math classes to bring students to the level necessary to be successful in
Algebra I and beyond

Implement benchmarks to require mandatory pass

Threats:

Poor communication from administrators to staff (lack of positive dialogue)

Lack of guidelines for behavior code and enforcement (non compliant, defiant,
insubordination behavior of students, teachers, and administrators

Lack of school made benchmarks to require mandatory pass to go to next level-
regardless of academic grade

Social Science

Strengths:

Several years of work already to align curriculum to standards

Provide time for reflection on past practices to reinforce the positive or revise strategies
that did not work '

Flexible master schedule with possible 0 or 7" period to provide more instructional time
One campus will aid with planning and communication between teachers, departments,
and administration

Remaining staff will be re-energized with the opportunities for change- been through the
difficult years and ready for renewal

Weaknesses:

Requirement to use district pacing/assessment that are still not completely aligned to -
standards

District pacing (specifically in 11" US and 8% US) does not allow time to review test data
and implement reteaching- we must constantly march forward

Teachers have too many different prep to be effective and focused-always running to set-
up or switch to a different set of standards for the next class

No incentive for good student behavior or achievement

No time has been spent to focus on the discipline problems only on teacher instructional
issues

Top down management discourages teacher participation

A lack of trust of administration and a lack of professionalism shown to teachers by
administration :




Social Science

Opportunities:

Possible small learning communities for students

Possible academy model

Increase outreach to parents

Grant money to provide supplemental materials and resources that are lacking
Review the early standards (US 11) to move through early material more quickly to have
time to reteach

Smaller staff size gives more opportunity for voices and ideas to be heard and
cooperative teaching

Threats:

Pacing guides are difficult to meet and hinder some student progress (below and far
below basic students)

Too many teacher preps

Student conduct and behavior — no consequences for disruptive students

General staff dissatisfaction with current administration as reflected in recent survey
suggests that “change” is superficial and underlying distrust among staff still exists
Ineffective administration and a top down management stay allows for no true classroom
reform

Consultants, as observed over the last several years, have done nothing to improve
instruction or school culture- just waste of money

Poor teacher morale hinders enthusiasm

World Language department

Strengths:

(Good collaboration and consistency in many departments. Willingness to always
improve in many departments. Community is willing to work with the school to bring
about improvement. Our community wants HHS to succeed.

Wealkmnesses:

Lack of academic focus. The first 3 weeks are almost wasted due to scheduling changes.
The last 3 weeks are almost completely wasted. No finals schedule, no access to
computer labs, or library

Opportunities:

Chance and actual money to really ereate good programs. Hopefully this will open the

eyes of some teachers and they will realize that these changes are for the better and will
embrace them

Threats:
Low morale and unwillingness to change in some staff members. Low spirit in students.
Inconsistency in some departments. Big staff changes. Large class sizes




Special Education department
Strengths:

Student focused (for achlevement) ties to the commumty, parents feel more ties to
commumty than school, instructional reform, increase new class offers, selections,

increase attendance, actual grants force to do these things
Weaknesses: - -

Changes are not spec1ﬁc, too broad.

Research that supports models/

Teachers need to feel a part of this or wont work
Teacher s don’t have enough tools

Frustrations of leaders/teachers

Overwhelmed, time to teach, anxiety

Opportunities:

More connections, things in place to prevent drop-outs, s,

Admin and teachers work together for commeon goal, collaboration
Possible houses, trlbes

Threats::

Attitudes not on board

Atmosplhiere of apathy, disconnections, no sense of community
Teachers have lack of connections with kids

Admin style not conducive to staff collaboration

Need sense of community with staff and admin

English department
Strengths:

Opportunity to increase teacher and school leader effectiveness through trainings and

professional development
Alternative schedule (block, 4x4)

Chance to interact with cornmunity (mentor programs, job shadowing, internships)

Community based senior project/community based learning
Flexibility to design/implement new programs

Weaknesses:

Staff needs to included in decision making

Lack of teacher leadership opportunities

Lack of community involvement

Requires staff/teacher to trust the effectiveness of the school leaders
When will the design and ideas be put in place?

Timelines and deadlines
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English department

Opportunities:

Opportunities to increase teacher and school leader effectiveness through trainings and
professional development

Alternative schedule (block, 4x4, Flex schedule)

Chance to interact with community (mentor programs, job shadowing, internships)
Community based senior project/community based learning

Flexibility to design/implement new programs

Threats:
What is really going to change?
This model is so vague that we fear current strategies are going to meet requirements
(zero period, CHARGE, etc) and no real change will happen
District will control money rather than site
Will money use be seen in the classroom?
Teacher/student/community apathy
What will change that we haven’t changed already over the last 5 years
Highlands’s reputation/image
Adversarial relationship between staff and admin
Consistency of rule enforcement (by all at Highlands)
Lack of trust in staff by admin
Staff’s abilities/talents are not put to use



Highlands High School SIG Application Meeting
AGENDA
Conf. Rm. C-431
MAY 19,2010 1:00 pm

Welcome, introductions :
Review requirements & permissible activities of Transformation Model
Review summary of School Improvement Grant apphcauon '
Discuss key negotiable elements of Transformatlon Model

Agreement on next steps

Notes from May 19 meeting with TRUE membeis on SIG application components

Present:

Mr. Frank Porter, Superintendent, Twin Rivers Unified School District -

Dr. Ramona Bishop, Associate Superintendent, Curriculum & Academic Achievement

Ms. Patty Smart, Associate Supermtendent Human, Resources £
Mr. John Ennis, President, Twin Rivers 'Unified Educatois o \
Mir. Paul Le Francois, Lead Negotiator, Twin Rivers Unified Educators

Mr. David Oshige, Representative, California Teachers Association

Dr. Kathryn Josephsen, Executive Director, Highlands Neighborhood Network

Mrs. Ramona Duran, Coordinator, Highlands Neighborhood Network

Summary:

e After welcome & introductions, Kathryn reviewed (with handouts) the proposal
including all required elements and certain permissible elements that are written into
the grant application.

e Questions were answered about the items that would be negotiated, with support for
the improvement of Highlands High.

¢ There is a desire to complete the teacher evaluation agreement by early 2011 and
discuss the definition of operational flexibility, discuss language on
transfers/reassignments, professional development and other language

¢ District TRUE negotiators are willing to meet on these items and a date will be set for
meetings.




Highlands High School

Better Together

Twin Rivers Unified School District
6601 Guihrie Street ¢ Notth Highlands, CA 95660 ¢ Office (916) 286-1708

Highlands is restructuring for the 2010-2011 school year. Highlands will have a school focus based
on AVID (Advancement Via Individual Determination) teaching concepts and instructional
strategies that will be integrated into each classroom as an expectation for all teachers. Also,
Highlands will implement the 21 % century skills integration with an emphasis on technology.
Teachers will receive ongoing training and will be expected to use technology daily in their
instruction. Department chairs will be needed to lead their department members in their
instructional growth, guide and lead department members in learning new techniques, and ensure
that quality professional development is delivered to teachers in their department.

Depamhent chairs employed at Highlands for the 2010/2011 school year will be required to
continuously implement, develop, convey, and or adhere to the following strategies and policies:

o Instruct and guidé teachers using Robert Marzano’s nine essential instructional strategies

» Instruct and guide téachers using AVID teaching concepts and strategics

o Instruct and guide teachers using Cornell Notes for all note taking

» Instruct and guide teachers using 21% century skills technology into daily lesson plans

. Ensure that department members receive updated agendas to department PID sessions

¢ Develop and monitor protocols for department collaboration PD sessions

» Ensure that notes and outcomes are developed following all department sessions

 Develop, implement, and assess all students within 'your department using x&eekly comimon
formative assessments |

e Develop intervention strategies for students within your department based on formative results

e Collaborate, create, and follow department created pacing guides

s Attend all district curriculum meetings pertaining to your department

By signing below, I have read and agree with all the policies and requirements of being a
department chair and will strive to ensure that all the requirements are met within my department.

Print name: Date:

Signature:




Highlands ngh“‘-Sch‘ool

Highlands is- restructunng for.the2010-2011 school vear.: Highlands will have a'school focus based
on AVID (Advancement Via Individual Determination) teachiiig coricgpts and instructional
strategies that Will be'integrated into gach classroom as an expectation: for. all teachérsit Also, .
Highlands will: 1mplement the 21% century skills integration with an emphasis on technology.
Teachers will recéiveorigoing training and will.be expected to use technology daily in their
instruction. Through this process, Highlands will develop an evaluation system specific to the
needs of the Highlands.cainpus with an. emphas1s on effective teaching, AVID impletnentation
strategies, and the incorporation of technology in the classroom driven:by student outcomes

Teachers employed. at Highlands for the 2010/2011 school year will be requned to continuously
implement the following sirategies: :

¢ Instrizet students using Robert Marzano’s nine essential instructional strategies

e Apply AVID teaching:concepts and strategies into lesson plans and instruction

o Use Cornell Notes for all riote taking

o Implement 21% century skills technology into daily lesson plans

¢ Update School Loop on a daily basis

» Inform, contact, and log conversations made with parents regarding student progress
o QGreet students at the door during all passing periods

e Teach for the entire class period, bell-to-bell instruction

e Incorporate differentiated instruction techniques into instruction

e Develop and implement common formative assessments used to asses students weekly
¢ Develop intervention strategies

+ Collaborate, create, and follow departmment ereated pacing guides

By signing below, I have read and agree that I will implement the strategies and skills that are now
the foundation of Highlands High School.

Print name: Date:

Signature:
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Highlands High School

Lesson Reflection Form
2010/2011

Teacher: . Period: Date:

Course:

1 { Posted lesson objective:

2 | Marzano instructional strategies observed (circled):

1. Identifying similarities and differences

2. Summarizing and note taking

3. Reinforcing effort and providing recognition
- 4. Homework and practice

5. Nonlinguistic representations

6. Cooperative learning

7. Setting objectives and providing feedback

8. Generating and testing hypotheses

9. Cues, questions, and advance organizers

3 | AVID & differentiated strategies/methods used:

4 } Checking for understanding strategies used:

5 Technelogy incorporated into lesson:

Comments:




nghlands High School

Better Together

Twin Rivers Unified School-District
6601 Guthrie Street ¢ North Highlands, CA 95660 ¢ Office (916)286-1708 .

Course Syllabus Guidelines
12010/2011

You are expected to have a syllabus for every course you teach, including support classes. The
syllabus is a document with an outline and summary of topics to be covered in & course, The
follomng is a bulleted list of information that is edsential fo your course syllabus being' cleared. If
you require your students to pass a major assignment, for example a senior paper, science project,
etc., please make the assignment and details very clear in your syllabus. The grading guidelines and
we;ghtlng of grades are guidelines that all teachers are suggested to follow:

e Teacher contact information
o Phone numbets, email, room number

* Grading policy

o Grading scale , I-Ilghlands ngh School
Welghted Gradmg Policy
Highlands High School ,

Grading Scale Model 40% - Formative Assessmerts
90%-100%=A 30% - Summative Assessments
89%-80% =B 20% - Class Assignments
79%-70% =C 10% - Homework/Other assignments
69%-60% =D
59%-0% =F

¢ Classroom policies/rules
o Behavior consequences
Parent signatufe/return slip
Course description
Homework/Class work policy
o Including late assignment policies
o Pohcy for prOJects or papers required for students to earn a grade. (Semor paper,
science projects, etc.)
¢ Classroom procedures
Intervention/help
Materials needed

Please send your finished syllabuses to me. If all the guidelines are met, I will clear your name and
you can send them home when ready. If you need further information please email me at

Nick.Seiler@ Twinriversusd.otg.

|
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Highlands High School

Better Together

Twin Rivers Unified School District
6601 Guthtie Strest * North Highlands, CA 95660 # Office (916) 286-1708

- Department Collaboration Notes

i Depat;tment: | Date:

Attendees:

Meefing Objectives:
1.
2.
3.

Formative Assessment Analysis: Next common formative assessment_

Intervention Strategy:

J

T — i

Pacing Completed Up To:
Department Concerns:
Additional Comments: )




Professional Development Dates
School Year 2010-2011
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PR S

e

_ FullDay§6.5hoirs

o August ll_th_(\Vednesday)

e One day of the followmg dates:
0. September 7"
o September 10™
o September 13t
o September t7™

Opportunity for PD

-« September 3" (min. day for students)
o PD from 12: 30prn—2 30pm

‘o December 17% (min. day for
students)
o PD from 12 30pm-2 30pm

o April 15" (min. day for students)
o PD from 12:30pm-2:30pm

Proposed PD Days

August 2"-6™ (Week prior to school
starting) '

. “Wednesday’s 713;6;3=56 

006'-0..QO.'.Q00..0@.0..00..0.0.00?““0'

August 18" -

- Atigust-25™

September lst
September g
September {5t
September 22"
September 29
October 6™

October 13®

Ociober 20™
Octobat 270
November 3"
November 10
November 17"
December 1%
December 8%
December 15™
January 5%
January 12" -

- Januaty 19"

January 26"
February 2™
February 9™

. February 16®

March 2™
March 9%
March 16"
March 23"
March 30%
April 6™
April 13®
April 27
May 4
May 11%
May 18"
May 25

i
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Summary of comments by HHS teachers in departments

@cﬁve Teaching m

Effective teachers use and implement the following:

o Weekly Assessments

Objective is clearly posted and lessons focused on the
objective

Collaboration within department

Scaffolds lesson

Use of assessments to guide and pace instruction
Able to use multiple instructional strategies

Keeps up to date on educational research

Maintains good communication with students, parents,
colleagues, and the community

Create a small learning community

Reflect on lessons and modify according to student
performance

High expectations for students

Checks for understanding often

Makes real life connections to subject matter
Requires students to use daily planners
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